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CHAPTER I – INTRODUCTION 

Introduction 

The first time, I was confronted and actively taking part in humanitarian work with and for 

refugees was in February 2016. I was joining a Luxembourgish non-profit association ‘Catch a 

Smile a.s.b.l.’, who would drive with a some volunteers to the borders of Europe, where 

refugees would be waiting in inhuman conditions to cross the border. It was the first time I was 

confronted in the context of humanitarian aid. Apart from sending workforce to diverse 

organisations on the border, the organisation was also collecting donations in Luxembourg to 

send them to diverse hot-spots. From the Balkan Route to Greece, up to the North of France in 

Calais and Dunkirk. While being only on the sport in different places for just a week, I could 

only get a glimpse of how the aid and situation was on the ground. Since the beginning of the 

arrivals in Chios, ‘Catch a Smile a.s.b.l.’ was always present with either volunteers or 

supporting on the ground organisations, including from the beginning on, Be Aware And Share. 

When starting my Master in 2016, and knowing that an Internship would be needed, it was very 

clear for me that I would do volunteering for longer period of time on the borders of Europe in 

the still ongoing context of the ‘refugee crisis’. I will never forget the wonderful and challenging 

experiences I have made during my two stays in Chios at Be Aware And Share, nowadays 

called Action for Education.  

Due to my personal interest and experience as a volunteer at the borders of Europe, the refugee 

situation there has a very personal value for me. The Swiss humanitarian aid organisation ‘Be 

Aware And Share (BAAS)’ is hosting and supporting approximately 300 children and 

youngsters from different surrounding camps. This paper will talk about my research in June/ 

July 2018 in a School for Refugees on a Greek Aegean Island. It will focus on the participatory 

data I gathered back then. All the examples and statements which are being made in this paper, 

are information’s taken from participants, coordinators, and other volunteers of the project. 

As being a participant and also an observator in this paper, the results that are being described 

here on the field of the need of the children, is in cooperation, with volunteers, who don’t 

specifically have a social work or educational background, but also in cooperation with 

organisations like the Norwegian Refugee Council, UNHCR and Save the Children. The 

knowledge of the needs of the children is a mixture of the accumulation of experience of long-



 7 

term and short-term volunteers, but also an exchange of the coordinators and of the project and 

experienced NGOs. 

Apart from the weak infrastructural response of the government, there is also a huge lack of 

access to basic services such as health and education. This lack is mainly due to the fact that, 

the number of people arriving is higher than expected. Most recent figures state that the total 

population of asylum-seekers is 1707 from April 2018, which are spilt into the Vial camp and 

apartments (AFE 2018). Most of them are asylum seekers and conflict induced migrants 

seeking for safety. They are in a transit situation and don’t have an approved refugee status yet. 

Due to slow asylum procedures, mainly caused by understaffed human resources, the children 

with their families get stuck on these island in refugee camps with miserable living conditions. 

These are only provided with capacities for lower numbers of arrivals, there is a lack of human 

accommodation on each island.  This is when humanitarian response comes in and becomes a 

crucial factor in the lives of the asylum-seeking people. As mentioned before, due to their 

situation and lacking of basic services, humanitarian organisations of big and small scale try to 

provide this. 

The so-called ‘refugee-crisis’ started in 2015, when more than 1 million people from mostly 

Syria, Afghanistan, Iraq and from other war-affected countries were arriving in Europe, seeking 

refuge and asylum. They were mainly coming from Turkey, arriving first in Greece on the 

island and made their way up to the north through the Balkan Route.  

The main goal of this research is to focus on a more differentiated way of the different roles of 

how migrants, the situation and their needs are depicted in the official discourse. Either it is 

depicted as a problem, that officials and nation states have to solve. A very common display of 

those claims is the ‘refugee crisis’ in Europe since 2015. Where states haven’t found, until 

today, a ‘solution’ to handle the ‘mass’ mobilisation of refugees and migrants. In these terms, 

the actors are talking about a crisis, that needs to be solved. Which is in other words also known 

as a problem, that needs to be solved. A discourse that is very common the last three years not 

only on a political level, but also on a media level in the European Union. As Steinhilper and 

Gruitjers state in their research, the European authorities are continuously failing in protecting 

migrants and refugees from drowning into the Sea. They are themselves creating this 

humanitarian crisis or usually refer to as ‘refugee crisis’. The main reason for this is the 

European Union is ‘torn between its legal and moral obligations towards refugees and its intent 

to maintain control over its external borders, the EUs border policy has been both inconsistent 

and ineffective’ (ibid). Under these circumstances, the European Union claims to be protecting 
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these migrants and refugees from human traffickers, by emphasizing their borders with military 

force against these later ones. However, the role playing of these policies and enforcements is 

a rise of deaths (Jones 2016). ‘The hardening of the European Union’s borders, the 

militarization of enforcement, and the lack of safe routes for migrants is obscured; the blame is 

shifted squarely onto smugglers, who operate without consideration for the lives of their cargo, 

and onto migrants, who still decide to make the dangerous trip’ (ibid). As long as the European 

Union maintains its border policies, migrants and refugees will continue through whatever ways 

to try to reach the shores of it. 

Therefore, using the term ‘refugee’ or ‘migrant’ crisis is rather misleading, as it is more of a 

structural or social crisis. Refugees are never the problem, but rather, the problem lies within 

Greece, where there is rather no agreement between the government and foreign humanitarian 

aid agencies. Apart from the reasons seen before how different Member States and the European 

Union is reacting to this crisis, it may lead to a structural and political crisis. 

In reverse to this portrayal, the whole discourse can also be seen from the humanitarian point 

of view. Not just the humanitarian organisations, but also including pro-refugee activist 

movements within Europe. Those outcries of those actors, are more taking place on an 

outrageous level, how Europe is accommodating the refugees in such an inhumane way and 

how the reinforcement of ‘Fortress Europe’ is taking place. This discourse happens on a level 

of compassion with refugees and anger towards the different European States, which are made 

responsible of the misery of the asylum-seekers.  

What I am questioning in this whole debate is where the position of the people, we are all 

debating and discussing about, stands in all this? Why does the discourse has to be channelled 

through the point of view of just some actors? To try to answer those questions, the research is 

focusing on the Autonomy of Migration, which questions exactly these situations and contexts 

in the Studies of Migration.  

Narrowing down the research to a more specific topic, it will analyse an NGO organisation, 

which provides education for refugees up to 22 years on the island of Chios in Greece. 

Determining their position in the context of the border, the paper will also focus on the situation 

of the border spectacle between Greece and Turkey. The main question will be how the 

organisation is positioning itself in the complex situation of the spectacle of the border, where 

the terms illegal migration and victimisation are prevalent. Which similarities or differences it 

has with the official discourse about the border situation of Greece and Turkey and in how far 
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they are strengthening the approach of the Autonomy of Migration, with their ways as a 

humanitarian organisation in this specific context.  

Getting to those conclusions and answers, the research will use the method of reflexivity, to 

analyse the field notes and uses semi-structured interviews, which will be analysed with the 

method of content analysis. The base of the methods used in the research will be ethnography. 

In the results part, to get to a deeper understanding of the topic and to be able to position BAAS, 

three mains questions are being tried to get answered too: 

How BAAS sees themselves in this space of the border spectacle, between the state and 

humanitarian actors?  

How the camp plays a role in the shaping and identifying the needs and goals of their 

participants?  

How BAAS sees refugees in the border spectacle? 

The paper proceeds as follows. Firstly, there will be a detailed introduction of the context of 

the refugee situation on the island of Chios.  Secondly, the methodology with the approach of 

reflexivity and the description of the analysis  of semi-structured interviews will be stated. 

Thirdly, the paper moves on to discuss the terms of the border spectacle, with an introduction 

of the legal procedure of the asylum procedure in Greece, the situation of the refugee camp in 

literatures, the approach of humanitarianism, with an short explanation of the grass root 

movement throughout Europe in the beginning of 2015 and an explanation of the Autonomy of 

Migration. Fourthly, the results will be depicted on the examples of the interview analysis and 

the field notes. They will be divided in trying to anwer the three main questions. The paper will 

end with a conclusion and an outlook.  

The relevance on the topic is due to the ongoing arrivals of asylum seekers to the shores of the 

eastern Aegean Islands. Out of a report of UNICEF, UNHCR and IOM (2017) conducted in 

2017 ‘access to education and respect for human rights were the most important factors which 

influenced children’s decision to choose Europe as destination upon departure’. 
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Clarification of key terms 

Refugees, Migrants, Asylum-Seekers, People, Participants, Beneficiaries, Kids. 

Which term to use? 

Children and youths arriving on Chios, just came here for one reason; to seek asylum. 

Therefore, they are asylum-seeking children or also refugees, as they are fleeing their home 

country. Being aware of the background of these children and not ignoring the situation they 

are in, they are nonetheless in legal and administrative terms asylum-seekers. In this research, 

there is the preference of using the term ‘child’ or ‘youth’ in itself. The organisation refers often 

to them as ‘kids’, ‘participants’, ‘beneficiaries’, ‘students’ or ‘pupils’, as they are taking part in 

the school project. The reason to avoid the term refugee or asylum-seeking, is not to highlight 

to much that these are mainly administrative terms and to put them too much in the compassion 

category. To avoid this single narrative, the child, participant or student will be portrayed also 

as an actual child or youth, who has particular needs. This is often forgotten in Migrant and 

Refugee Studies, as it is so focused on the situation that these children are situated in and that 

they often fall under the main term of ‘family’.  

Therefore will the vocabulary change, due to the context it is described in. When talking about 

the legislative situation or in terms of the government, migrant, asylum seeker and refugee is 

going to be used more likely. When portraying them in the context of education or the 

organisation, terms like participants, kids, students or beneficiaries is going to be used 

 

Setting the context of the research 

Right now, the situation changed from chaotic emergency to a chronic state of mind on the 

islands. Not much change in infrastructure happened, rather an adaptation of the infrastructures 

being installed. Still, refugees are stuck in the Island, even longer than they were in the 

beginning of 2015. 

In spite of trying to fight against the drowning of migrants and refugees in the Aegean and 

Mediterranean Sea, the borders of Europe appear to be one of the most violent (Jones 2017). 

Most deaths result from new enforcement technologies, walls or barbed wires, new tracking 

technologies, i.e. drones and high technology sensors (ibid). These apparatuses, which got 

implemented from the state which want to protect their borders, enlarges the difficulty and 

danger of crossing the border. This leads to new passages, which are being organised by 
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smugglers. One of them is crossing the Aegean Sea from Turkey to Greece.  Between 2005 and 

2015, 23.000 people lost their lives at the borders of the European Union (ibid). In 2016, even 

‘more than 5.000 migrants died during their attempt to reach Europe by sea. This was the 

highest number ever recorded’ (Steinhilper and Gruitjers 2017). This is one of the reasons why 

such humanitarian borderwork is needed. 

Besides, the already ongoing challenges in Greece, humanitarian aid organisations are facing 

internal challenges themselves, in determining how far they want to get political involved. 

It is also often forgotten, that schools are not just an actor in offering education to these 

vulnerable groups, but also in these terms play an important role in the context of a refugee 

camp. They try to give children and youngsters a safer environment opposed to the violent 

surroundings of a refugee settlement. And most importantly, give the children a chance to get 

out of the daily camp live and let children be children again.  

This research hopes to contribute, that schools in a humanitarian context like this, do not only 

have the purpose of education but also of protection of children who are already in a vulnerable 

position. It is also seen as a place, where children get listen to and made visible, which is in a 

camp situation not easy to achieve.  

The dissertation hopes to point out the specific needs of the children, instead of only focusing 

on family or asylum seeking rights. It also hopes to reinforce the importance of a safe space for 

vulnerable refugee children, which are being exposed to dangerous and miserable living 

conditions. It hopes to acknowledge, that schools are a safe space in the unsettled lives of 

refugee children. That they provide stabilising spaces for new encounters, learning 

opportunities and a get-away from the daily camp live. And that they also deliver education, 

social participation and preparation of their further endeavours in other schools. 

Other organisations, with which Be Aware and Share worked together was Save the Children 

as child protection actor and the Norwegian refugee council, which supports BAAS. 

 

The refugee situation in Chios, Greece, with a focus on children and youths 

In Greece, in the period of January-June 2017, out of 32% of children arriving in total, 86% of 

them were accompanied, by family members or parents (UNICEF, UNHCR and IOM (2017). 

Between the ages of 0-17 years, 54% of the ages between 5-14 years have arrived in Greece 

(ibid). Recent numbers show that there are an estimated of 20.000 asylum-seeking children, up 
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to the age of 16 currently in Greece, Which is a 40% of the overall refugee population 

throughout the country (Refugee Support Aegean 2018) 

Greece is one of the gateways to Europe, it is one of the first countries to reach the European 

Union. With over 800,000 migrants and refugees arriving in 2015 and 83,000 in 2016 by sea 

alone (IOM 2016), the Greek government continues to be strained with the situation that has 

overthrown the country. 

Apart from this, the general situation of overcrowded Islands and miserable living conditions 

for people arriving on the shores, is still a recent one. No real improvement has been done 

within the last 3 years, form the side of the officials:  

In Greece, increased arrivals coupled with the limited number of reception places at the 

Reception and Identification Centres (RIC) have led to the further deterioration of reception 

conditions on the Greek islands and added pressure to processing capacity, particularly in 

Lesvos, Samos and Chios. In early September, UNHCR drew attention to the deteriorating 

situation, highlighting the threat of violence, self-harm and sexual assault and calling for more 

security (UNHCR 2017). 

It is even more relevant to focus and push for better living conditions for children, which have 

already experienced traumatized circumstances.  

The reason for focusing on humanitarian borderwork is because of the gradual fortification, 

which are consequently causing a political and humanitarian crisis on the south-eastern borders 

of Europe. Therefore, humanitarian aid is needed on these borders. In Greece’s case on the 

Macedonian-Greek border and on the islands of the Eastern Aegean. 

Children arriving on the shores of Greece, don’t have access to social rights, such as education, 

or healthcare. Their situation is a transit one and are in administrative terms ‘non-existent’. 

Living back then, most of them in two different camps, life cannot be safe and child appropriate. 

In the following it will be discussed why this is the case. In June and July 2017, there were two 

exiting camps, one official one, run by the Greek State and one informal one, run by the local 

community and municipality. These two camps, existing on Chios, one informal; Souda and 

one formal; Vial are located on two different spots on the Island. This also counts for Children 

arriving on the shore of Chios. Back then, there were almost no arrivals, but still in ‘July, 40 

percent of new arrivals were children’ (Save the Children: 2017) on the shores of the different 

eastern Aegean islands. Since September 2017, there has been an increase in the arrivals.  
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The system, is there to treat these children exactly also under the competent law of their 

situation, namely as asylum seekers. In terms of Bhabha, the child is suddenly seen as ‘a “child 

as juvenile” lens’ (ibid). Meaning that the law is being used in which the focus on immigration 

control lies. ‘From this vantage point, separated child asylum seekers are viewed as threats, 

insubordinates, knowing and even willing participants in illegal migration practices. As a result 

of these profoundly different stances toward separated migrant children, case law concerning 

their asylum applications is inconsistent.’ 

Even if the state is being in a constant dilemma of the position of the refugee child, it always 

stays a vulnerable and delicate one, when considering the law. ‘A fundamental tenet of 

international law is that the best interest of children be a primary consideration in all actions 

affecting them’ (Bhabha 2014: 204). It is this all affection, where the state as to juggle between 

the two choice he has, the innocent child or the criminal justice system. ‘Child refugees embody 

a moral and political dilemma, as national sovereign rights and universal children’s rights 

demand opposite paths of action’ (Seeberg, Gozdiak 2016: 15).  These universal children’s 

rights for children who fall under refugees, has first been mentioned in 1951, during the Refugee 

Convention, and the 1967 Protocol, that standards were put into order for children who are 

seeking asylum:  

(1) a child who has a ‘well-founded fear of being persecuted’ for one of the stated 

reasons is a ‘refugee’,  

(2) a child who holds refugee status cannot be forced to return to the country of origin 

(the principle of non-refoulement), and  

(3) no distinction is made between children and adults in social welfare and legal rights 

(UNICEF).  

 

The educational situation for refugee children and youths in Greece 

To understand the further actions of the organisation and also the context. It is important to go 

into this increase. Knowing that the number of children arriving in Chios is growing, the access 

to education for these children hasn’t change since then: 

When the school year began on September 11, 2017, hundreds of asylum-seeking 

children who are being prevented from leaving the islands due to a European Union deal 

with Turkey remained out of school (HRW 2017). 
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While Greece is still extending programs and new projects for integrating asylum seeking 

children in  Greek schools, this is mainly adaptable only for the mainland. This program are 

afternoon classes for integrating children into the education system more easily. Those 

reception calluses are know under ‘Reception/preparatory Classes for the Education of 

Refugee’ (DYEP) (Refugee Support Aegean 2018). The Aegean Islands are more likely to left 

out of these changes. Reasons for that are multiple. One is that, being able to enrol into Greek 

School, the Child needs to be Vaccinated. As there is a miscommunication, between the three 

Ministries of Migration, Education and Health, this process is likely to stagnate, and so children 

will have access to school on a much later stage. Another reason is, on the islands, the place 

where asylum seekers waiting for their asylum procedures are called ‘Hot-Spots’, in the 

meaning that they cannot as easily acquire the documentation needed, to enrol their children 

into the local schools.  Administrative work is overloaded and cannot keep up with the demands. 

‘The ministry should end the arbitrary exclusion of children in refugee camps on the islands 

from public schools by opening the promised afternoon classes for them as soon as possible, 

and ensuring that they can obtain a proof of address to enrol.’ (HRW 2017). Even if, the law 

requires that: 

According to Article 9 PD 220/2007, the minor children of applicants and children 

seeking international protection have access to the education system under similar 

conditions as Greek nationals, as long as there is no pending enforceable removal 

measure against them or their parents. Access to secondary education shall not be 

withheld for the sole reason that the child has reached the age of maturity. 

Children of citizens of a third country can enrol at public schools with incomplete 

documentation if they: 

are granted refugee status by the Greek state; 

come from regions where the situation is turbulent (έκρυθµη); 

have filed an asylum claim; and 

are third-country nationals residing in Greece, even if their legal residence has 

not been settled yet (Asylum Information Database 2018), 

there is still no access for children on Chios to local schools. Where it is clearly written that 

under Greek law, all asylum-seeking children in Greece have the right to enrol in public schools. 

Which is clearly not the case, if you consider the numbers of the 2016-2017 school year, 
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‘[a]ccording to UNHCR on Chios, the island had 261 asylum-seeking children of school age in 

late August/early September, but not a single asylum-seeking child had been able to enrol in 

school in the 2016-2017 school year.’ (HRW 2017). Being out of school can have damaging 

consequences such as ‘disconitnued education or illiteracy […] it increases further social 

inequality and strengthens already existing racist stereotypes’ (Refugee Support Aegean 2018) 

With the lack of access to formal schools, children enrol into informal schools, such is the case 

on Chios with the Swiss organisation ‘Be Aware And Share’. Where the lessons are held in 

English, and no Greek is being thought, due to the arriving of international Volunteers wanting 

to support the project. Given this cut in the school career of the children and not being able to 

attend a school, there is likely to be the impact of ‘aspirations of whole communities […]to be 

shattered and whole generations will lose the chance for improving their lives’ (Watters 2008: 

97).  

With high numbers arriving on the shores and also staying longer on the Island, the situation 

has changed. ‘This has forced the authorities in both fields- international migration, refugee and 

human-rights law on the one hand, and domestic child welfare, health and education on the 

other – to take note’ (Bhabha 2014: 207). Which is happening in Greece but on a low and very 

slow level. That’s why a foreign organisation is supporting in this case.  

Need for education, is seen on two different levels, on the one hand for their future endeavours 

to be able to go to another school later, to know how to read and write. On the other hand it is 

crucial because it can create a safe space and take them away from the life in the camp.  

First, we will focus on the educational point. Why the child should have the right to attend the 

school and which opportunities it can have from benefiting of having access to education. The 

Refugee Convention states that ‘refugees must receive the “same treatment” as nationals in 

primary education, and treatment at least as favourable as that given to non-refugee aliens in 

secondary education (art. 22)’ (UNICEF). It also states that: 

Attending school provides continuity for children, and there by, contributes enormously 

to their well-being. For these reasons, education is a priority in terms of protection and 

assistance activities. (ibid) 

It is only when being relocated to the city centre in a provided apartment and also being 

vaccinated they can go to a Greek School. While Greek State is depriving them in all other 

situations, from the right to go to local schools, and their procedure is taking between 3 months 

to one year, the gap and lack of having access to education is huge. Without this access, the 
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possibility of having a whole generation of low educated people later is very high. Education 

opens doors to different paths, children can take later, as most of the aim of them and their 

families is not to stay in Greece.  

‘Schools are not only places where the basic skills of literacy and numeracy are taught, but 

additionally highly emotive symbols of a community’s hopes for the future. They are social 

hubs in which children meet and play […]’ (Watters 2008: 96). The impact of education can 

also be seen on a personal level. Knowing that the majority of the students haven’t had access 

to education before, they have been arriving at school and youth centre appearing distressed: 

either crying/withdrawing or struggling to integrate and struggling to regulate their own 

behaviour. With the consistent behaviour expectations and engaging, supportive curriculum and 

activities, over time the organisation has seen these students settle down, enjoy school and the 

youth centre and build a strong social network of friends. To succeed in also their future, the 

need to develop social skills to give them empowerment is crucial. Also to be able to express 

themselves and their needs but also to give them confidence back and to learn to cope with their 

feelings, anger and sadness is being learned while the child is in an educational environment.   

The developing of social skills are in some parts even more important than literacy or numeracy. 

These children have to cope with so many emotions they never experienced before. These 

emotions are often translated into energy, where most of the time, also because of their 

traumatic experiences, they don’t know how to channel all these emotions and energy which 

they don’t understand. This trauma of displacement, the experiences and situations they have 

seen in the camp, doesn’t leave a child unimpressed. That’s why education is also important to 

learn how to solve a conflict. In the case of Chios, there is often conflicts around ethnic 

diversity. Which need an educational environment to solve this kind of problems.  

Apart from the educational side, there is also a need of a safe space to solve these ethnic 

conflicts for example. The daily life in the camp, these children are confronted with a lot of 

hatred, towards other ethnicities and races. This behaviour mirrors also back in the classroom. 

The safe space also gives them a safety of structure. In a camp where no boundaries are set, 

which is very unstructured, is it in the meaning of spatial, but also emotionally. Where there 

are children who maybe aren’t care for as their parents have so many other worries. In a camp 

where they have to start having thoughts about when is the next time I will be able to have food. 

Survival thoughts in the meaning of when or where do I get food, clothes, games. Thoughts 

which are generally not associated with childhood, where children in the Greek society are 

protected from this kind of thought as family or the state will take care of this.  
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So living in an environment without boundaries, creates unsafety. That’s why it is important 

for the child, that the daily school life has a very strict structure. 

In the next section, the paper will continue about a more detailed description of the organisation 

 

The Internship: Be Aware And Share and Action For Education 

Be Aware And Share 

The Swiss humanitarian aid organisation ‘Be Aware And Share (BAAS)’ is hosting and 

supporting approximately 300 children and youngsters from different surrounding camps. 

Be Aware and Share (BAAS) is a grass-roots volunteer organisation from Switzerland that 

stands up for the rights of marginalised people all across Europe and especially in Greece. The 

main project of the organisation is ‘Refugee Education Chios’, which is the largest education 

service for refugee children and youth stuck on Chios island. At the most basic level, they fulfil 

a fundamental right of children – to access education. The majority of who attend the primary 

school, and many who attend the high school, have never received formal schooling and as such 

would have continued to be denied access to education if it was not for the project. The 

organisation is having a primary school, a secondary and a youth centre in the Centre of Chios, 

which is providing a safe space where young people can learn, develop and grow, where their 

innocence is restored and they can understand what it is to feel like a child or teenager again. 

BAAS tries to ensure that every person from the refugee community on Chios aged between 6-

22 years old has access to at least three days of education and youth activities at one of the three 

institutions. In general, does the organisation takes over actions, where the government is not 

present. In terms of education, BAAS is only filling the gap until the Government takes over. 

Right now, the transition is not very successful. There have already actions being taken with an 

open letter to the Ministry of Education and Migration to push for education for children on the 

island. As mentioned before, the Government is only active on the mainland, where the refugees 

have a positive response and are living in a government provided flat. They have access to 

Greek schools there. 

The school itself is officially a learning centre, not a school. Would it be a school, then the 

organisation would have to follow instructions from the Greek Ministry of Education. The 

Greek Government has not announced any plans to integrate the children stuck on the Greek 
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islands into the public-school system, and so the work of BAAS remains essential to the 

children’s livelihood. It is nonetheless the largest education provider on Chios. 

The impact of the organisation can be put in numbers. The institutions are currently reaching 

approximately 250 beneficiaries aged between 6-22 years old per week, of which approximately 

75% attend one or more of the institutions regularly. Since the opening in May 2016, there have 

been over 1,350 unique visits across all three institutions.  

BAAS, together with other actors take in account, to have high standards of child protection. 

Actors such as ‘Save the children’ are important, because BAAS resources are limited. There 

is no professional training in child protection among the volunteers. It is not possible to protect 

all their rights, only a subset of their rights. This is mainly in the context of humanitarian 

protection, where there is a focus on prevention and responding. 

One challenge is that it is important not to forget, that these children you work with are most 

likely traumatised or are experiencing emotions that they cannot channel the right way. Which 

means that they would react or act in a way a volunteer may cannot understand. As most of the 

volunteers, such as the coordinators of the project before haven’t worked with these people in 

this kind of circumstances. In order to keep this balance between trying to manage the state of 

mind of the students, but also trying to achieve educational goals is demanding.  

In addition, the school has just a limited capacity of students to take in, because of the capacity 

of the building. Children have to be denied education in this moment, as they are then put on 

the waiting list. As an educational provider in this emergency context, to deny a child education 

must not be easy.  

 

Primary School   

The primary school provides a minimum of 3 days of school for pupils aged between 6-11 years 

old (split across ages 6-8, and 9-11 years old) in maximum class size of 12 with a minimum of 

two volunteers per class. The overarching aim is to provide a child-centred curriculum which 

develops the foundational interpersonal and educational skills needed for their future 

integration into formal education. The goal is to positively enforce school behaviour, while 

creating a fun and safe space and to prepare the students for another school. 
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High School and Youth Centre 

The High School provides a minimum of four days of school for each student between the age 

of 12-20. The curriculum consists of English, Math and third-curricular lesson of interest. The 

key idea is choice, and allowing the students to design their own curriculum through the 

different options. The aim is to create an inclusive environment, ensuring all levels and abilities 

are catered for. The aim is also to provide support for teenagers who cannot manage a full 

lesson, with extra outside-classroom support through one-to-one tutoring. 

The youth centre offers a safe space for teenagers between the ages of 14 and 22 years old. It 

seeks to create an environment and atmosphere that allows the teenagers to develop trusting 

relationships and confidence regarding their own abilities and skills. The teenagers improve 

their conflict management, non-violent communication and group-based decision-making with 

all activities conducted at the centre. The youth centre program is strongly tied into the High 

School, as needs and interests recognised in the former can be taken up in the curriculum 

structure and lesson content of the school. 

 

From BAAS to AFE 

Since January 2018, BAAS gave up their Service as an educational provider on Chios, but are 

still active in supporting refugees and other organisations on Switzerland. As most of the 

original coordination team as left by the end of February 2018, there were just two original 

coordinators, who took over the youth centre and the High School from BAAS. They created a 

new organisation called Action for Education (AFE), which is then a UK-Greek organisation. 

They handed over the Primary School to a Greek NGO. Where the children will be taught in 

Greek and which is right outside of Vial. The reason why they handed it over has different ones. 

One is that most likely the children who are now in Greece, are also staying in Greece. 

Therefore, learning Greek and getting used to the Greek school system makes sense. Another 

one is, they are closer to the camp, which means that you get their parents better involved in 

their school career and the parents also get to know the school. Plus, the organisation makes 

sure, that they will be having the same teacher for one year, whereas with BAAS the teachers 

would change every two weeks. Which is better for the children as they are not confronted with 

anxiety of loss. Apart from the reasons, that benefit the children self, it also benefits the 

organisation. Giving up an institution, means less financial pressure and also less volunteers. 

Apart from this, they can focus their program and structure on one age group, which is also 

very beneficial for the young people.
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CHAPTER II – THEORISING THE BORDER 

Introduction 

The area where this research takes place is the border between Greece and Turkey. This is one 

of the gateways for migrants and refugees entering Europe. In contrast to this specific context, 

‘borders are widely recognized in fact to be spaces of encounter, interaction and exchange, 

where—despite official prohibitions, officious policing and sanctimonious exaltations of the 

state’s sovereign prerogative to exclude—everything is possible’ (De Genova 2013: 6). Despite 

the positive description of what borders could be, in the context of people fleeing war and 

persecution, these borders change into a space where movement is restricted and living is 

degraded. In migration studies, the border can be seen from different perspectives. The most 

common standpoints are from the point of view of the state or humanitarian actors active in the 

area. When we talk of borders in migrations studies, the term border spectacle can occur. It is 

meant by which the border sets a scene, where different actors have a specific role to play. The 

main focus of this setting is the illegal migrant. This ready-made framework is often taken for 

granted in the studies of border and leave little room for the more detailed analysis of the role 

of the different actors present at the border. To understand the complex context of the border 

spectacle in migration, there needs to be a detailed explanation of the different actors, such as 

state, camps, humanitarian organisations and the migrant. It is also important to understand the 

role of the migrant in these power relations and how it is portrayed. Only then can there be an 

understanding of the border settings and the needs of the refugees. That explanation should 

address the new terms and conceptual analytics of the autonomy of migration (AoM). In order 

to have this discussion, it is valuable to look more in detail for what those different terms stand 

for and  how they are seen in the current context of the border. 

Since the focus of this research is the role of BAAS in this context, it is important to examine 

how the border spectacle is currently represented in literature. The border spectacle in the 

specific border space on Chios includes not only nation states, but also humanitarian aid groups 

and camps.  

 

Border Spectacle 

Walter (2015) points out a left out aspect of the border in relation to migration. It is often 

forgotten as an event, and is instead seen in studies in the context of power and political 
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relations. Borders, aside from being an apparatus to separate and divide (Walters 2015: 8), they 

‘also connect, include, and exert violence in those modalities as well’ (Mezzadra & Neilson 

2013, as cited in Walters 2015). 

The border is a complex and complicated, sometimes even chaotic, setting, where it is not 

always entirely possible to determine who the main actors are. It is a place where people are 

arriving in crowded vessels on the shores of Greece, and there is documentation of deaths, 

military presence, and a lack of protection for unaccompanied minors. Bearing in mind this 

viewpoint, for further explanation, that 

[C]rossing borders today has become a life and death experience for many people. 

Nevertheless, what’s needed at the level of scholarship is an inessential and 

circumstantial view of borders, one that can ask: what do we gain but also what do we 

lose when we conceptualize power in terms of borders? (Walters 2015: 9). 

Consider that people arriving via boat crossed the border illegally, as they don’t have valid visas 

to enter the country, making them offenders in the eyes of the state. The term illegality gains 

weight in the process of migration between the Turkish–Greek border. People may want to 

apply for asylum, yet ‘asylum regimes disproportionately disqualify asylum-seekers, and 

convert them into “illegal” and deportable “migrants”’ (De Genova 2013: 2). We are basically 

theorising ‘citizenship in terms of its borders’ (Walters 2015: 8), in calling them illegal 

migrants, refugees, or asylum-seekers. 

Images created by the media and the state itself while discussing how to control the migration 

flow become poignant for ‘Border Spectacle, a spectacle of enforcement at the? border, 

whereby migrant “illegality” is rendered spectacularly visible’ (De Genova 2013: 2). Examples 

of this visibility of illegality include waiting procedures, denial of asylum requests, missing or 

invalid papers, interviews with European and Greek administrations, and living conditions in 

the camps (also called detention centers in some cases). These visible forms of production can 

be ‘the power-knowledge networks that constitute the border regime and give rise to their public 

image’ (De Genova, Hess, Kasparek 2014: 14). As with any created image, there needs to be 

an awareness of the people behind it and who created this image. It is crucial to understand the 

specific power-knowledge network between an organisation and their participants as they are 

presenting a public image of the situation.  

The border spectacle argument says that this image is often seen as an illegal migrant crossing 

the border. One effect of reinforcing this aspect is, as De Genova states, that with strengthening 
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the border and immigration rules, images of border crossing violations get reinforced and 

‘illegality’ gains a stronger position in the spectacle of the border. With this illegality comes 

the higher risk of being a victim of deportation. In the process of applying for asylum, migrants 

constantly fear the possibility of deportation, which leads to feelings of frustration, pressure, 

and desperation. Apart from this, ‘[b]orders differentiate, sort and rank between those to be 

excluded in fact (deported) and those to be included (even if only as “illegal” migrants)’ 

(DeGenova 2013: 9). In theory, this is happening, but still there are high chances of deportation, 

which has effects on all migrants who cross the border ‘[a]nd yet, the more that the veritable 

inclusion of those incessantly targeted for exclusion proceeds apace’ (ibid.: 5).  

Although in theory, the ‘illegal’ migrant is able to be included, the praxis looks different. Being 

confined to camps excludes migrants and leaves them few opportunities to develop. ‘The 

fetishization of “illegality” as an individualised transgression likewise serves to render it, in 

effect, a private affair, or more precisely, a privatized matter of sociopolitical disability’ 

(DeGenova 2013: 10). This private affair is not seen as a responsibility in the eyes of the state 

or some established humanitarian organisations. As asylum procedures take a long time and 

they are automatically excluded from the sociopolitical context. Because of their precarious 

situations, as most of the ‘illegal’ migrants are still in the process of being checked by the state 

to determine if they can legally stay in Europe, there are demands for work and education in 

those camp settings. Some organisations have been created due to the specific demands of the 

refugees, since they are stuck in those spaces, such as camps, where they have to wait for their 

next mobility steps. Since they are ‘illegal’, they don’t have access to the social, economic, and 

educational offering of the state. Organisations such as BAAS were created to offer a service 

to respond to these demands.  

The situation of the migrants is due to social exclusion as well as to spatial exclusion. The camp 

is a creation of the nation-state due to the securitisation of the border.  

In the world of exile, legislation on refugees (as individuals) or stateless minority 

peoples (as collectives) applied categories of identity that arose from the rejection that 

these individuals and groups experienced from the nation-state. The creation of the 

stateless meant recognizing the nation-state’s inability to integrate these individuals and 

groups, from the double standpoint of protection (legal, security, social) and recognition 

(political right) (Agier 2011: 16). 

As Agier states, from the actions the state is taking in this context of the border, no recognition 

of the asylum-seekers is taking place as long as they are seen as ‘illegal border crossers’. While 
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excluded from the state, the refugee is only represented in terms of the state, as stateless and a 

non-citizen of the territory they are located. The wish to be recognised by the state is in 

accordance with the lack of political rights. A stance often supported by humanitarian 

organisations focuses on the social and political rights denied to asylum-seekers, not just under 

state law, but also under international law. An identity of those people is built and reinforced 

only from the perspective of two actors: the state and humanitarian organisations. This 

production is a consequence of the large numbers, the ‘circulations and flows, the management 

of entrants’ and the control of those crossing the border which ‘contributes to de-subjectivizing 

the categories of population managed by this apparatus [in this case the state], according to a 

biopolitical principle’ (ibid.: 17).  

Though, how does it come, that in the border spectacle, there are only two options of seeing the 

migrant crossing? As the two actors, the state and the humanitarian organisations, see the 

migrant from different lenses and in a different light. In Walters’ (2015: 4) words, it’s ‘that so-

called Foucauldian or governmentality lens becomes instead a filter’, a point of view that only 

focuses in one direction instead of seeing a migrant as a whole being. It ‘turns certain patterns 

into a device that filters out unexpected colors and hues from the world’ (Walters 2015: 4). In 

terms of governmentality, the migrant is not seen through this lens as an human being, which 

is in distress and needs help. It is often forgotten to see the migrant through the human lens, 

when it comes to governments. As this lens is taken for granted and not questioned, it risks 

becoming a fixed attitude, overlooking other aspects on the mobility of migrants in the border 

space. Migration studies and also the government of borders become a one-way road of seeing 

migration. Therefore, power relations are created and not questioned. The transformations and 

quick changing environments, which happen in areas of borders is not taken for granted. States 

may not be able keep up with the shifting developments which take place on the border. Those 

changes are most of the time appearing in a quick rise of people arriving. High numbers with 

which demands a too high involvement of administrative and bureaucratic work on the part of 

the government.   

To move away from these classic power relations between the state and the migrant and 

between the humanitarian actor and the migrant, ‘[i]t is important to move analysis beyond a 

concern with singular logics and look for unexpected, paradoxical, heterogeneous and perhaps 

unstable combinations of rationalities and techniques; to ask how these combinations might 

materialize within a given institution or site’ (ibid.: 5). With the purpose of shifting the 



 24 

viewpoint from the classical approach of the border spectacle, AoM could be an alternative to 

this.  

As already mentioned, the border is a very complex place where ‘many scholars, publics and 

governments [see it as] a set of laws, regulations, bureaucracies and procedure that regulated 

the cross-border movement […] of people, setting the terms under which they enter, reside, 

work, settle and perhaps integrate in other countries’ (Walters 2015: 13). This mainstream view 

is being challenged by the AoM. This study focuses on the critical perspective of the human 

experience of migration. Which is often forgotten through the lens of the government.  

Before going further into the theoretical framework of the refugee camp, it is important to 

understand the laws governing the asylum procedure on Chios. This background will strengthen 

the point of view of the illegality in the border spectacle, and provide an understanding of the 

creation of a camp and the demand for an educational provider on the island. It is important to 

explain the asylum procedures in detail, as there are major differences amongst different 

asylum-seekers. These differences can create difficulties in the camp, as the system creates 

inequalities. These differences in treatment play a role the function of the camp, and the creation 

of unsafe space danger for the refugees in the camp.  

 

Legal Asylum Procedure on Chios, Greece 

The Refugee Law Clinic, which is an organisation from Germany that supports refugees in their 

asylum procedures, held a meeting in February 2018 regarding the situation on Chios. The legal 

procedures described here date to that time. (cf. Appendix I) 

After landing on the island, asylum-seekers pre-register with the local police on Chios. They 

receive information on asylum application in Greece and an immediate appointment for the 

Greek Asylum Service (GAS) registration.  

GAS registration is only valid for applicants who could fall under international protection. With 

this registration, applicants are assigned an asylum number and given their khartier, which 

functions as their papers. While they’re on the island, they have a red stamp in their khartier 

that means they are geographically restricted to travel in Greece and therefore have to remain 

on the island.  

After this GAS registration, the asylum-seekers receive an appointment with the GAS or the 

European Asylum Support Office (EASO) for an interview. (The difference between the 
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interviews will be explained later in this paper.) If an asylum-seeker falls into one of two cases, 

the applicant can avoid waiting for asylum procedures on the island and is able to leave to the 

mainland. 

The first case is that the asylum-seeking person is assessed for any vulnerability or special 

procedural needs. Vulnerability can be cases of disability; old age; survival of trafficking, 

torture, or gender-based violence; or unaccompanied minors. However, vulnerability is not 

legally defined, and has therefore a broad spectrum for interpretation. People who could fall 

under these categories have to prove their eligibility. The second case is the option of family 

reunification, with a narrow definition of family, under the Dublin Regulation. The Dublin 

Regulation applies only to minor children, a spouse, or parents. Siblings do not fall under the 

Regulation. If a woman in Chios has a brother in Germany, she would not be able to join him 

under family reunification. Additionally, if a family has siblings over the age of 18, those 

siblings would most likely not be included the same asylum file and their procedures treated 

separately from the rest of their family.  

For asylum-seekers that fall under one of those two cases, vulnerability or the Dublin 

Regulation, will receive a blue stamp in their khartiers and can leave the island. If an asylum-

seeker does not fall under those two categories, a fast-track border procedure applies. In this 

procedure, there are a total of seven interviews with different authorities. Before this fast-track 

procedure, the asylum-seeker is first interviewed at the Vial camp, to assess vulnerability, as 

explained before.  

In the fast-track procedure, there are three categories for Greece.  

The first category is people from Syria. The process for this category starts with an admissibility 

interview with the EASO, to determine if they are justifiable to apply for asylum in Greece. As 

the aim of this interview is linked to the EU-Turkey deal, the interview is with officials from 

the EU. In this interview, the reasons for applying for refuge in Greece do not play a role. The 

interview is based on the safe third country concept, which includes Turkey. The interviewee 

needs to explain why Turkey is not a safe country to stay in. If the interview turns out positively 

for the asylum-seeker, the next step is an eligibility interview. The eligibility interview is with 

the GAS, but it takes place on the mainland and the wait time for an interview can be up to one 

year. For example, an interview appointment for someone who arrived in February 2018 may 

be for October 2019. If the applicant is denied during the eligibility interview, the applicant can 

appeal, which requires the support of a nongovernmental organisation (NGO). If an appeal is 

granted, the applicant is transferred to the mainland and has an eligibility interview. If the 
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appeal is denied, the applicant is subject to detention and may be returned to Turkey. The 

applicant may appeal this second denial, but the expenses for the legal case will increase.  

Second, there is the category of asylum-seekers with up to 25%1 chance of recognition, a high 

rate. High rate in the sense that people from different countries have a high chance to get asylum 

in Europe. As they are more likely to be accepted, as the country of origin is a recognized war-

torn country, where their life is in danger. Iraqis for example often fall under this category. In 

this category, the applicant has a single interview for both admissibility and eligibility with the 

GAS. The results of this interview—asylum granted for the Greece or denial—are the same for 

the Syrians. The process for appealing any denials is also the same.     

Third, there is the category of asylum-seekers with less than 25%2 of chance of recognition, a 

low rate. Countries, which who doesn’t fall under the risk of being a possible danger to their 

citizens lives, fall in those 25%. Moroccans and Algerians often fall in this category. For this 

category, the applicants are only granted an eligibility interview with the GAS on the country 

of origin. 

While Europe is strengthening its border politics in ‘externalizing’ the border with Turkey, the 

classical approach to Chios in migration politics is to analyse the management of migrants, their 

transit situation, and the politics involved. This is a classical North/South approach (Walters 

2015), where the focus is on the European Union, rather on the migrants’ movements. Whereas 

the approach of ‘the autonomy of migration have been highly effective in their insistence that 

migration worlds are being made from below by migrant movements and not just by the 

powerful governments of the global North’ (Papadopoulos et al. 2008 and Rodriguez 1996, as 

cited in Walters 2015). Therefore this research does not focus on the way the borders are 

externalised, as it is a fact that the circumstances are as they are. Border control is embedded in 

Greek law and this affects the lives of the migrants. This research focuses more on the complex 

connections which exist within the border area in the territory of Chios. One condition of the 

border government is the camp.  

 

Camp 

On Chios in the summer of 2017, there were two camps on the island. These different camps—

Souda and Vial—play major roles in the whole refugee situation on the island. While describing 

                                                
1 This is an EU recognition rate, not a national Greek one 
2 This is an EU recognition rate, not a national Greek one 



 27 

the camps more in detail, there can be a better understanding in the results part later. While 

describing these two camps in a later part of the paper, I will mainly use definitions from Agier’s 

book ‘Managing the Undesirables’ to be able to put them in a theoretical framework. 

To begin, there are definitions of the different forms of reception management, ‘as these are 

seen by UN, humanitarian, and policing agencies: “cross-border points” in the UNHCR’s 

official terminology; “transit centres”; “refugee camps” or “refugee settlements”; and camps 

for “internally displaced persons”’ (Agier 2011: 38). These different types reflect the way  

refugees’ arrival at a border is managed and what the states expects from the UN in managing 

those receptions. Whereas these are UNHCR definitions, Agier (2011: 39) differentiates 

between four different spaces where refugees may have to wait during their journey: 

 Self-organised refuges (‘cross-border points’, informal camp-grounds, ‘jungles’, 

‘ghettos’,  ‘grey zones’, ‘squats’); 

  Sorting centres (transit centres, ‘way stations’, ‘holding centres’, camps for 

foreigners, waiting zones); 

 Spaces of confinement (refugee camps, UNHCR rural settlements). 

 Unprotected reserves (camps for internally displaced persons). 

In the case of Chios, some camps are self-settled. People were looking for a place of refuge, 

which are ‘sites of rest or waiting between two border posts, where people stop for a while, 

always ready to leave. They are characteristically extremely precarious as well as informal, 

invisible or even illegal’ (Agier 2011: 39). These are classic places to stay for people who are 

in a precarious and illegal situation while they are in a territory of a state. The creation of these 

camps is due to people being trapped within a certain space. For them, returning to the place 

that they have come from is not an option. Continuing their path is also not an option, since 

they are in an illegal situation and the system will not let them leave self-settled spaces. For 

large numbers of people, this can lead to the natural effect of seeking refuge in free spaces. This 

is one option of encampment on the island. 

Another option is a camp set up from the state itself. This is more accurately described as sorting 

centres, where asylum-seekers wait for their asylum procedure and are sorted by eligibility. 

Most of the time, these are official transit centres run by the UNHCR and other international 

humanitarian organisations in cooperation with local NGOs and state actors, such as the local 

municipality, the police, and the military.  
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Even so, solutions exist other than building refugee camps, building refugee camps is the 

UNHCR’s preferred solution amongst four possible options, ‘for resolving the refugee 

“problem” [...] to the detriment of the three other official solutions: repatriation, integration in 

the land of asylum, and resettlement in a third country’ (ibid. 2008: 37). Given that the concept 

of the refugee camp as a solution is mainly used in Africa and Asia, it could also apply to the 

current situation on the borders of Europe, where more and more such transit centres and ‘hot-

spots’ have appeared since 2015. As those camps are lead by established humanitarian 

organisations, one can argues that, choosing the option camp over others,’there is a contraction 

between keeping people in camps and respect human rights, since the camp “constitutes a 

unique setting for the arbitrary exercise of power”’ (Agier 2011: 85) 

In Agier’s definition, the temporary nature of the camp is often the reason why these spaces 

even exist, namely ‘only the emergency situation and its exceptional character that justifies’ 

their existence. The assumption that these spaces will only be built up for a short period of time 

is related to the ‘material precariousness, and feeling that those people who settle there will 

remain only for a short period’ (ibid: 45). This assumption is reinforced by the state itself and 

by the humanitarian organisations who are in charge of the distribution and materials in the 

camp. Instead, these transition zones in which migrants are waiting for their procedures, tend 

to evolve from an emergency situation into a long-term settlement. It is then that the actors of 

the camp come in a certain temporality and uncertainty of their future. Time becomes a burden 

and waiting feels like a waist. Feelings, such as frustration, boredom and hopelessness could 

occur and transform into depression and suicide.  

The territoriality of the camp, the confined space of the camp, changes within the terms of the 

state. As a refugee camp is seen as an emergency response, it is categorised as an exceptional 

situation, in which ‘a camp does not belong to the national space on which it is established, 

hence the rite of passage of gateways, identity checks, etc., on entry, symbolizing the transition 

not into a prison, but rather into a different regime of government and rights’ (ibid. 2011: 71). 

He also argues that in this ‘extra-territorial’ space (ibid), people are seen as stateless in the eyes 

of the state. Within this space there is no possibility of recognition, as the space is per se ‘non-

existent’. Therefore, the refugees’ context becomes the core of their existence, always seeking 

recognition from the state while the state only gives them an existence inside the camp walls. 

This contextual situation influences the refugee even more if the camp becomes a ‘“stand-by” 

for months or years’ (ibid: 72).  
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In addition to the camp itself, the living conditions play a role in the definition of a refugee 

camp. Due to the constrained existence of asylum-seekers, they are ‘beyond the legal and 

political exceptionality, real life is constructed in the camps as a social life that is largely 

resilient and in its own way, also transformative’ (ibid: 86). As mentioned before, life in the 

camp can be very precarious and exclusionary. In accordance with those circumstances, there 

is a possibility of a change in the identity of the asylum-seeker. Life in the camp can affect the 

asylum-seeker’s identity. Apart from being stateless and wanting to have the recognition of the 

state, asylum-seekers try to find another identity separate from what the state is giving them. 

This identity could grow stronger as time in the camp extends to months or years. This new 

identity is  

based on shared experience and lived situation, [which] can then unite these anonymous 

crowds in a history made up of violent disruptions, then an administrative category of 

identity (‘refugees’, ‘displaced’, ‘illegals’, ‘asylum-seekers’), and finally a special 

security and humanitarian treatment. Confined in spaces that are out-places, they see 

their political existence depends no longer (or not only) on their origins, but on local 

contexts of identification, and particularly on the camps in which they live. (ibid.: 16). 

To sum up a refugee camp, what the living conditions occur there and which influences it, I 

would like to end this part with a quote from Agamben, he  

describes this lengthy warehousing characteristic of protracted refugee situations as a 

permanent ‘state of exception’, a limit situation outside the boundaries of civil society. 

Tragically, more than two-thirds of today’s refugees have spent five or more 

‘warehoused’ in such camps where the average length of stay is close to twenty years. 

These refugees include millions of children trapped in a limbo of temporary 

permanence, dependence, and despair, where only periodic aid handouts from 

international organizations or intercamp fights interrupt the endless flow of boredom 

and depression induced by the lack of prospects (Bhabha 2014: 209). 

As already mentioned, humanitarian organisations play a role in the border spectacle and in the 

camp. The next section presents a more detailed analysis of the role of humanitarian 

organisations, and the meaning of humanitarian government in the context of the border 

spectacle. 
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Humanitarianism 

The first and foremost goal of humanitarian organisations is to rescue, protect, and reconstruct 

vulnerable people. Barnett discusses the juxtaposition of which often occurs in 

humanitarianism. He divides humanitarianism into a narrow and a broad definition. The latter 

may be restrictive, concerned with alleviating suffering from conflict and natural disasters and 

saving lives. The approach of most of the humanitarian organisations is ‘the treatment of 

symptoms and not causes of suffering’ (Barnett 2013: 182). In the sense of only treating the 

symptoms, which are occurring in the humanitarian context, but not going deeper into the 

causes of this suffering. The symptoms, also the suffering of another human being is the main 

reason, why humanitarian aid is needed. This definition of humanitarianism means to save lives 

at risk as well as to improve the well-being of populations on a structural level. The term 

humanitarian organisation can have different definitions. Throughout a  

broad spectrum of groups, it is important to bear in mind the many differences among 

these organizations. One difference is intergovernmental versus non-governmental 

organizations (NGOs). UN agencies such as UNHCR are not independent from the 

member states of the United Nations and rely on funding from donor states. NGOs are 

more able, in theory, to operate independently of the state direction. (Lischer 2005: 143)  

In the context of humanitarian government, most theorists talk of compassion as a foremost 

concern, but then humanitarian organisations also have to ask, in the context of the border and 

the people there, if they ‘mobilize compassion rather than justice?’ (Fassin 2012: 8). This 

question is crucial on two levels. First, in the context of the border spectacle, whether putting 

up refugee camps, which function as detention centres and not relief centres, indirectly or 

directly supports the border regime of the state. Second, seeing migrants only as victims who 

need compassion has consequences for their identity and for how humanitarian camps operate. 

The term justice versus compassion implies a position of hierarchy between those two. It 

suggests that compassion is often chosen over justice. While the humanitarian actor, could act 

out of compassion, they could be an accomplice of a system of injustice. In terms of supporting 

a governmental system, which is creating this injustice. Apart from compassion, there can often 

occur the phenomenon of ‘compassion fatigue’ (ibid.) ‘Compassion fatigues, the wearing down 

of moral sentiments until they turn into indifference or even aggressiveness toward the victims 

of misfortune.’ (ibid.: 3). 
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The role of humanitarian organisations reinforces the state of the border spectacle by being 

present in refugee camps and helping to set them up.  

When humanitarian NGOs take up functions in the management of detention centres 

[…] then we have a kind of border element. Agencies that are in many respects quite 

critical of the state and its treatment of refugees become functionaries in its extended 

networks. (Walters 2015: 6) 

Even when the main act is out of compassion and empathy and there is no accordance with the 

role that governments take in the humanitarian crisis situations, humanitarian aid organisations 

take still in the dynamics. Those are of documenting facilities, authorities, procedures, and 

practices, which gives them a concrete function in the border spectacle, in accordance to 

governmental practices Walters (2011).  Apart from the state apparatus controlling the border, 

there is also the ‘humanitarian border’ (ibid), which is influenced by the role humanitarian 

organisations play in the spectacle of the border. 

The humanitarian border is less interested in military or political security concerns, and 

instead focuses on a perspective on migrants as victims, individual lost souls to be 

rescued and cared for. This particular spectacle gives to what Walters describes as neo-

pastoral power exercised by NGOs and individuals not by the state actors, but in most 

cases with an explicit reference to supra-state norms such as human rights or 

international law. (De Genova, Hess, Kasparek 2014: 14). 

To achieve the relief of the suffering migrant, it requires not only nongovernmental 

organisations, but it also ‘includes all the actors—private and public, governmental, 

intergovernmental, nongovernmental or affiliated with the UN—who use the label of 

“humanitarianism” in order to secure recognition, distinction, or legitimacy for their actions on 

the ground’ (ibid: 34). If true, it is hard to define which aid organisations act in the name of the 

government and which ones do not. Therefore, the analysis of the results, will try to discuss, 

how BAAS positions themselves in between those approach in the humanitarian border.   

Agier (2010: 30) presents the approach of humanitarianism as ‘the figure of the absolute victim, 

which is also the raison d’être of humanitarianism’. This is in conjunction with the statement 

that the ‘humanitarian world is based upon the fiction of humanity as an identity and conflates 

universalism and globalization’ (ibid: 32). With this identity, it can operate on a global scale, 

as this humanity is defined as a universal one. After all, it operates as ‘a politics of precarious 

lives’ (Fassin 2012: 4). To achieve this humanitarian governing, there appears to be a whole 
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apparatus of organisations, networks, agents, and financial means that act on a global scale 

(Agier 2010: 32) and which make a government running. When it comes to a global scale, there 

is a lack of controlling, for what reason, the humanitarian aid is needed. It becomes a 

humanitarian factory, rather than an human relief service. The role taken over as governing in 

the humanitarian sector, looses their main goal as other roles have been taken on. 

Government in the context of humanitarianism  

exceeds the intervention of the state, local administrations, international bodies, and 

political institutions more generally. Similarly, ‘humanitarian’ should be taken in an 

extended meaning, as connoting both dimensions encompassed by the concept of 

humanity: on the one hand the generality of human beings who share a similar condition 

(mankind), and on the other an affective movement drawing humans toward their 

fellows (humaneness). The first dimension forms the basis for a demand for rights and 

an expectation of universality; the second creates the obligation to provide assistance 

and attention to others: once again we encounter the articulation between reason and 

emotion that defines moral sentiments (Fassin 2012: 2).  

As humanitarianism focuses more on the victimhood of refugees, it argues and defends their 

actions in ‘the vocabulary of suffering, compassion, assistance, and responsibility to protect 

forms part of our political life: it serves to qualify the issues involved and to reason about 

choices made’ (ibid.). It is therefore important how this vocabulary is used in the context of the 

refugee camps on Chios, and which degrees exist between the different humanitarian 

organisations there. BAAS has been sponsored by the European Commission Humanitarian 

Office, which ‘occupies a key position in the financing and thus the steering of European NGOs, 

in particular of the vast constellation of small NGOs that are financially dependent’ (Agier 

2010: 34). With this financial dependence, politics and approaches may change.  

Fassin makes a different argument on the effect of moral sentiments, which is the first reason 

why humanitarian action exists. Moral sentiments can be used on the one hand to focus on the 

most unfortunate ones, which creates a politic of inequality. On the other hand, moral 

sentiments can create feeling of solidarity for people in need of humanitarian aid. As 

humanitarianism comes from humanity, the theory of Agier states that  

humanity has a double-sided identity, which, however, does not express any alterity (no 

‘other’ is allowed in this bounded and total representation). Its double is only the 

reflection of a wounded, suffering, or dying humanity. It becomes the ‘absolute victim’, 
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who is nothing else or other than absolute and essentialized humanity when it is 

suffering. This figure of humanity, both unique and split—absolute humanity vs. 

absolute victim—dominates contemporary thought: the representation of a world 

generally treated as a totality, with no representation of difference, is the foundation of 

our present as a humanitarian age, a world of nameless victims whose identities do not 

differ from the common humanity (a world in which one sole common identity, 

immediately upon injury, creates victimhood ‘regardless of sex, religion, ethnicity, 

political opinion’) (ibid.: 31).  

During the creation of humanitarian aid, the people are categorized under the term of victims, 

which in the case of mass, let often forget that there are individuals behind those masses, where 

each of them have specific needs. There is no difference being made in the humanitarian context 

between all those individuals. Apart from seeing them as victims, they often are supporting the 

system of the government.  Even if humanitarian organisations act ‘morally correct’ (Agier 

2010: 4), they still use ‘a political strategy and control technique that closes the gates of the 

“World” to all these undesirable “Remnants”’ (ibid. 2011: 4).  

Apart from the classical humanitarian approach in the context of the border, there was an up 

rise from another humanitarian aid approach in the humanitarian crisis on the border of Europe 

in 2015. This so-called grassroots movement, where solidarity movements from international 

volunteers and locals, who gave a relief to the people arriving in Europe from 2015 onwards. 

The general spots were the borders of Europe, such as Greece. Typical indications for such 

initiatives, are spontaneous volunteering and bottom-up participation (Boersma et al. 2018). 

While the state is using a top-down approach, which means, that they’re deciding what should 

be done, and than further actions can be taken. Though a grass-root initiative, takes actions 

straight away. The upraise of such actions, being provoked by ‘Europe [failing] to respond to 

both the influx and the societal unrest in an adequate manner’(ibid.). 

‘Given that large numbers of refugees are expected to be looking for shelter in the near 

future, and given that authorities are unable to create predictable patterns of collective 

actions and coordinating institutions, the context in Europe can be considered as slow-

burning crisis, defined as an enduring complex situation characterized by substantial 

ambiguity’ (Porfiriev, 2000; ‘t Hart & Boin, 2001 cited in Boersma et al. 2018).   

As already mentioned before, the refugee reception of the European Union, is not a refugee 

crisis, hinting at the refugees being the problem, but its more a crisis within the governance and 

politics. The ‘crisis governance approach’ (Hadfield & Zwitter, 2015 cited in Boersma et al. 
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2018), means that all the actors, such as institutions, authorities, and administrations, which are 

linked to the government, say the state are ‘struggling with a situation’s complexity tend to rely 

upon a command and control policy’ (ibid). A crisis is often linked to situations which are 

unorganized, chaotic and out of control. Which is an explanation of the migrant situation on the 

borders of Europe since 2015. Due to those ‘mass’ flows of people seeking safety in Europe, 

authorities are overwhelmed. That’s when it ‘evokes spontaneous, unexpected, and emergent 

collective actions’ (Laere, 2013; Roux-Dufort, 2007; Solnnit, 2010 cited in Boersma et al. 

2018). These movements, which have also their roots in solidarity movements, which are often 

carried out by ‘citizen initiatives, voluntary associations and protest groups’ (Lahusen et al. 

2018). The main goal of these groups are to do some sort of ‘activism in order to support people 

in need and raise the public awareness for policy measures’ (ibid).  

Nowadays social movements for refugees, often have volunteers who are refugees themselves 

or have migrational background. It ‘demonstrates that they are not simply victims of political 

turmoil, but agents of change in embracing diversity, and actors in reshaping social relations 

and power formations’ (Weng & Lee, 2016 cited in Boersma et al 2018).  

 

Autonomy of Migration 

In the border spectacle, the term ‘illegal’ migrant is often used, in general when we speak of 

movements of people crossing territorial and national borders. ‘Immigration law’s pre-emptive 

and categorical stipulations of migrant “illegality” tend to be reified as always-already 

established, immutable and unquestionable’ (De Genova 2013: 3). Decisions should be kept 

invisible of lawmakers of the illegalise the migrants. Migrant struggles begin when steeping 

foot on the territories of a new place. From getting a place in the camp to battling with 

administrative office staff. It is important to go further than just to see the migrants as criminals 

or victims, which is often done in current research on migration on border spaces. The crucial 

need to have an approach in AoM is based on Scheel’s statement that the discourse about 

migration in border spaces, especially in the European context, is focused on a particular 

vocabulary. This vocabulary is linked either to the point of view of the state trying to control 

the numbers of migrants or it is linked to victimise the migrants. This discourse can lead 

research on migration movements in border spaces in a two way direction (Scheel 2017: 4), 

which AoM is criticising. In studying migration, more actors are involved. Often the migrant 

self in not considered at all.  
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Due to this approach, the subjectivity of the migrants is ripped off and their voices aren’t 

examined, as a result of only seen in two possible roles, danger or victim. A role in which they 

are ‘depoliticized and governable’ (ibid.), meaning they can be controlled by the state. The 

suppression of subjectivity is being done and with that, the reasons why people mobilise 

themselves are often not taken into account. When trying to control the borders, it distracts from 

the main reasons why migration is taking place and is neither questioning the space of the 

borders. It is taken for granted, that borders are not changeable. Push and pull factors are not 

enough to explain the reasons why migrants move. There is a need of the subjectivitation in 

migration and to go away from the only assumption that it is a response to political and 

economic needs. Nonetheless, the goal of AoM is not to consider the individuality of each 

migrant, but to be aware that there is no objective reason why people move. This approach takes 

‘migrants as key actors of the migratory process serious.’3 (ibid. 2016: 5).  

Bojadûijev and Karakayali explain what the difference between subjectivity and identity is in 

the AoM approach: ‘Subjectivity is not a given category, but occurs and changes itself with the 

societal forms in which action is embedded’ (Bojadûijev and Karakayali 2007: 207). Would it 

be a given category, it would be defined by another actor. The category changes due to the 

circumstances in which the migrant find themselves in. 

The AoM approach focuses mainly on the uncontrollability of migration while crossing borders.  

A weak point of the approach is that there is a conceptual frame missing, in the sense that 

‘whether and how moments of the uncontrollability of migratory practices, in the meaning of 

moments of the autonomy of migration, within certain border regimes occur’4  (Scheel 2015: 

7). It is not clearly definable, how to identify those movements. As the approach says that it is 

an autonomous movement which is taking place. Therefore it is hard to define those particular 

moment in the border, when a migratory movement is taking place. Which is consequently the 

opposite of the approach of the state, namely control. Nonetheless, we should not forget that 

the autonomy of migration approach does not, of course, consider migration in isolation 

from social, cultural and economic structures. The opposite is true: migration is 

understood as a creative force within these structures (Papadopoulos et al. 2008: 202) 

                                                
3 Translated from German `Migrant*innen als zentrale Akteure des Migrationsgeschehens ernst’ 
4 ‚ob und wie Momente der Unkontrollierbarkeit migrantischer Praktiken, d.h. Momente der Autonomie der 
Migration, innerhalb bestimmter Grenzregime entstehen.’ 
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Scheel highlights that in migratory studies, we should not forget that migration is a process 

where a specific human body is present. Remembering that this body is a whole individual who 

has subjective needs and wishes. Those will guide them towards their next steps and decisions 

on their move. To control those is utopic. This migrating body is part of the ‘capitalistic, racist 

and sexist power structures’ (Scheel 2015: 8), where it has to move and find a way to continue.  

Hence the need for concepts that find a balance between the subjective practices, the subjects 

themselves, and the abstract approach to AoM. ‘ 

Migration autonomy is already part of power structures and relations, not cut off from society. 

Migration, typically seen in relation to the state, changes with the perspective of AoM. Under 

AoM, migration itself is seen as the main research objective, not the position of the state, not 

the numbers of migrants, and not how many have been rescued from vessels in the 

Mediterranean. ‘In this sense, I would suggest that the autonomy of migration should be 

understood as the initiation of a tense and irresolvable conflict relationship between migration 

and the attempts to control it, initiated by migratory appropriation practices in the border 

regime’5 (ibid.: 9). The way of controlling the border is meant that it is just about controlling 

it, while AoM is suggesting to move borders, not according to the state, but according the the 

people who are on the move. Therefore is it important ‘to understand migration as a social and 

political movement in the literal sense of the words, not as a mere response to economic and 

social malaise’ (Jessop and Sum, 2006, cited in Papadopoulos et al. 2008: 202;). While 

connecting it to the social and economic malaise, we are seeing migration again the context of 

a state, which is not able to ensure the socio-political context. But we should understand  

migration […] as a creative force within these structures. This shift challenges the holy 

duality of orthodox migration theory: i.e., the economistic thinking of the so-called new 

economics of migration versus the humanitarianism of both communitarian thinking 

and refugee studies. (Papadopoulos et al. 2008: 203). 

AoM is the opposite approach to control of migration movements. It is about ‘acquiring a 

different sensibility […] about how an embodied commitment to imperceptible politics entails 

the reformation of our sense. If we employ a new sensibility, we can see how power inhabits 

                                                
5 ‚In diesem Sinne möchte ich vorschlagen, unter Autonomie der Migration die Initiierung einer tendenziell 
unauflösbaren Konfliktbeziehung zwischen Migration und den Versuchen ihrer Kontrolle zu verstehen, die 
durch migrantische Praktiken der Aneignung im Grenzregime initiiert wird.’ 
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the everyday, tries to control and fabricate modes of subjectification and to seize on the 

multiplicity of continuous experience by working with optic trajectories’(ibid). 
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CHAPTER III – METHODOLOGY 

The research takes an ethnographical approach to complete the study of the thesis. In social 

science, this approach is often seen as a very intuitive and subjective one. Especially in the 

context of transit migration, an ethnographic approach could be from benefit, but is often 

forgotten. Hess (2010) argues that in the new context of the Schengen-Europe, there is a new 

movement happening, while describing it as an ‘anonymous mass of people one the move, 

heading towards Europe’(ibid). While most approaches are influenced by a political attitude in 

the context of the border studies, with a goal to stop migration into the European Union, Hess 

suggest a different approach, while studying the movement of people in this specific context, 

the ‘ethnographic regime analysis’. It is a stance against the ‘Europeanisation of migration 

policy’ and ‘the formation of the European border’ (Hess 2010), which are focused on the state 

itself, rather on the effects of such policies. Therefore, to adapt the theory to the method of 

ethnography which is being summed up in Boutangs words in Hesses (2010) text:  

However, for us the understanding of migration as a movement ‘that possesses 

knowledge, follows its own rules, and collectively organises its own praxis’, as Yann 

Moulier Boutang (2002) put it, is a central epistemological starting point for theorizing 

the border regime. 

This statement leads to the idea that, instead of researching in the border regime on the level of 

the state, we should rather take an ethnographical approach, while we as researchers are in touch 

with people that we want to study about. While the primarily concept is to observe the subject 

we want to study. During observation, the researcher gets the privileged opportunity, to be part 

of a complex social setting. The participation was high in the social setting of the organisation, 

as I was volunteering for BAAS. It gave me a production of ‘insights and findings relevant to 

a variety of research questions [such as] how people live in their lives in a given context, 

influencing and being influenced by the latter in distinct ways […], regarding what sense they 

make of their social environments and how a given phenomenon is constructed, negotiated and 

reproduces by those involved with it, given the relevant external factors’(Boccagni & Schrooten 

in Zapata-Barrero et al. 2018: 212). 

 As border regimes, are not just about the artificial borders made from a nation state and while 

they are being crossed by people on the move, it is also about the people themselves who cross 

them. This is a direction which is often forgotten in the border studies. Therefore is it about 
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time, to suggest to have a more differentiated look upon what is happening on the borders while 

they are being studied in the context of border regimes.  

The research aims to find out, to gain access and to better understand on how the perception of 

the refugee is seen from the side of the organisation, what their role is in the organisation. I also 

want to focus on the ambivalence between the goals that the organisation has, which is the right 

of education and protection for the children/youths from the camp environment.  As already 

mentioned before in the theoretical framework, in border studies there is a lack of different 

perspective how to see the migrant in this space. With this research, I will try to explore, if a 

different approach is possible, focus on a humanitarian organisation in the border spectacle of 

Chios. My study will refer exclusively to one particular educational provider on the Island, 

focused on the coordinators who set up this project and therefore the study will not aim to 

develop a universal image of the humanitarian context on Chios.  

Information has been gathered from fieldnotes, experiences of volunteers, the author’s 

experience and conducted interviews with the coordinators of the program. The data-collection 

is divided into two timeframes. The first timeframe is from June to July 2017. The second 

timeframe is from January to March 2018. Given that there is a period of approximately six 

months where I was not present on the field, the field notes, that were taken during the summer 

and the interviews, which were held during the winter, match along. Even if information and 

facts overlap, there is a different approach in the methods, while analyzing the different data 

gathered.  

In the next paragraph, I will divide these two data samplings and explain them. In this way, the 

reader can better comprehend why I choose the different methods.  

 

Reflexivity 

For the first data sampling, in the summer, I was struggling to define myself in the role of 

researcher and volunteer. As a researcher, field notes are often interpreted the way the 

researcher sees it. Therefore, as Lichterman mentioned:  

[...] it calls to mind skepticism about how much our claims can really represent, beyond 

our own personal or social biases. Skepticism about knowledge claims has led many 

ethnographers to build into their accounts some amount of reflexivity.  
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Considering this approach of the reflexivity of the interpretation of the data sampling, that a 

conversation is created between the readers and the author about the interpretation and most 

importantly about the explanation, how we come to those interpretations (ibid). The approach 

of reflexivity looks at the method, how the objectivity of the knowledge, which is produced in 

social science, more specifically, ethnography, can be increased.   

To help better understand the reader about the interpretation of the field notes, it helps  

to understand:  

i) where the author is coming from;  

ii) what form of observation relationship enabled the ethnographer to distill a 

representation of the culture being studied (or an answer to the question from which the 

study moved);  

iii) what is the specific, case by case, link between the various statements an 

ethnographic account is made up of and the observational experience which inspired 

them (Cardano 2009 : 10).  

While keeping these points in mind, later in the analysing part of the field notes, I will try to 

explain what the specific link between the statements and the observations are. It is not just 

enough to give the reader an explanation of the interpretations, but to make them recognize a 

certainty of the statements that are being made in a research. To guarantee this, there is a need 

of a presupposed base of a proposition of a theoretical framework, ‘but also on widely shared 

knowledge – what I term established knowledge – means that we can draw on the latter to 

separate the terrain between the (various) plausible interpretations and those which are 

implausible’ (Cardano 2009: 9). 

A further argument to use the method of reflexivity is the claim that doing ethnography is 

mainly linked to a praxis approach to what is researched.  

‘In other words, the observational role taken up, the research techniques used, the implicit or 

explicit forms of sampling adopted, and more in general the line taken up during ethnography 

– all these, as well as theoretical preconceptions, go towards determining the representation of 

the culture being studied’ (ibid: 8).  

It is therefore important to not just explain the observations, but also explain the experience the 

researcher has had, while gaining the data. As it is part of the praxis during data sampling in 
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ethnography. This is crucial for the method of reflexivity, not just reflecting the observations, 

but also how observations were gained, and reflecting on the method and approach of how they 

were gained.  

Now the question about this method is, how objective can the outcome be? ‘[...] [T]he practice 

of reflexivity aims to demystify social-science claims-making; it unveils the pretentions to 

objective knowledge, perhaps in the interest of a freer, more egalitarian circulation of claims 

and counter claims among researchers and researched’ (Lichterman 2017: 37). With reflexivity, 

the goal of objectivity is dismissed, by explaining the process of how the researcher got to the 

interpretations and explanation, that it is not possible to judge it in an objective way. 

Objectifying is also not an important part of the method of reflexivity, neither of this research. 

 

All in all, ‘Reflexivity can, however, be considered a methodological criterion in the sense that 

a reflexive account gives the scientific community important (though not conclusive) tools for 

assessing the plausibility of (some or all of) the assertions made in the ethnography’ (Cardano 

2009: 13). With this method, the researcher can support the statements being made during the 

field work and give it more value, as it was reasoned how these came about. Also due to the 

fact, that this way has no ‘specific methodological approach’, it encourages the researcher to 

get more creative in having different approaches to the data and also methods of researching. 

‘And no less important, these creative exercises can become a shared heritage that is useful for 

both research and didactic purposes’ (Cardano 2009:14).  

While doing my volunteering in the summer, I realized that the spectrum of the research has a 

broad ethnographical landscape. Broad in the sense of two different camps, that are located on 

different spots on the Island, which gives a broad geographical landscape. Among two different 

living situations, as the camps are not run in the same way and also the conditions to stay there 

are different. Apart from the camps, some refugees are also living in provided accommodation, 

such as apartments. But also broad in the sense of the demography. With so many different 

nationalities, not only in terms of just talking about the refugee population, but also in terms of 

volunteers coming from different countries to support different organisations. Adding the age 

differences that are far-ranging. Refugees from all ages live in the camp. As mentioned 

beforehand and wanting to focus more on the person who moves in the border space, this 

research, will focus on the participants of the education project in Chios. These are children and 

youngsters, between the age of 5 until 22. The ages are the ones, which are written on their 

police papers, while they start the asylum procedure on Chios. So the certainty of the age is 
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always unsure. Most people either indicate that they are younger, so that they can still profit 

from different services. The same counts for little children, when the parents or caretakers add 

some years to their age.  Even if this demographic group is in the focus of the research, the 

channel through which they are represented will be through the educational project of BAAS.  

 

Interviews 

The decision of not interviewing refugees themselves is linked to my own role on Chios. I was 

a volunteer and in the eyes of the students a teacher, which is a clear position of a power 

relation.  Considering that the participants would see me in this role and would be influenced 

by that and as a consequence may not answer the questions critically. Apart from this reason, 

the lack of interpreters and the lack of the language knowledge from my side and the 

participants’ side, would make it more difficult to obtain exploitable answers. Aside from this 

justification, defining the specific needs of the students is not a crucial part of this research. It 

is more about the procedure, how a foreign organisation, with limited access to translators, is 

able to detect and fulfill the needs of their students. Being aware and not wanting to ignore the 

fact that the asylum-seeking children and youths are a major part in this research and will not 

get an immediate say in this. Still, they are represented in an implicit way, i.e. through the field 

notes, where their views are represented in my observations of how they act in different social 

settings, what has been tried in the past and how the organisation adapted knowledge of experts 

to the different institutions. This means that their views are not fully represented in this research, 

but partly through the experience of others.  

The interviews took place from 21.02 to 17.03. 2018 on Chios island. The interview partners 

were the four coordinators of the program. Two of them were about to leave the project at the 

end of February 2018. 

The questionnaire is build up, that at the beginning general questions are being formulated to 

the person self. The guide was separated into several topics, such as the organisation, the 

primary school and the institution. The reason why there is a focus on the primary school, is 

linked to the fact, that the first idea of this research would be with a focus on this institution. 

However, due to a fast changing environment of the border, BAAS handed over the primary 

school to a Greek NGO. The aim of choosing those topics, is to get a comprehensive and 

inclusive picture of BAAS and how they are functioning. While conducting the interviews, the 

time was sometimes very limited, as time is very precious in the context of how BAAS is 
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working and very often, one person is doing a job, where actually two people are needed. On 

top of that, as the coordinators are being on the island for a longer period of time and are 

therefore more exhausted than other volunteers, a certain tiredness could affect the interviews.  

Every coordinator, who was still involved in the project (meaning still being present on the 

Island) and was involved in the two organisations, BAAS and AFE was asked the same 

questionnaire. One exception was being made with one coordinator, who was responsible for 

the youth center. Therefore the questionnaire was focused on the youth center (cf Appendix II) 

, instead of the primary school (cf Appendix III).  

Before the actual interview took place, the coordinator was introduced in the interview and for 

what the data was being used for and was also asked to sign a letter of consent (cf. Appendix 

IV). They were reassured that the information they’ve been giving will only be used for this 

particular research and will be treated in most anonymous and trusted way possible. To ensure 

this, the interviews have been transcribed and anonymized by charring names, age, the concrete 

job title, their role in the organisation, which might allow to trace back the identities of the 

research participants.  

It was important for me to start and end to interview with a focus on the coordinator itself as an 

individual. Therefore, I asked as a last question, if they wanted to share a story of their past 

experience working in the organisation, that had an impact on them. So, to end the interview 

with a personal story and most of the time, with a positive one.  

The reason of semi-structured interviews was the idea of only asking the question and letting 

the interview partner decide, how much he/she wants to answer, without any interruption. It 

gives the question an open-ended format and the interviewee is be able to ‘hint at possibly 

omitted areas of inquiry’(Fedyuk & Zentai in Zapata-Barrero 2018: 176). Without interrupting 

them, I gave them the opportunity to respond to the question the way they wanted. It gives me 

the possibility later to explore in different directions, as the interview focused on themes which 

were not directly asked. A number of personal centered interviews gave the opportunity to 

reflect the opinion from the coordinators concerning their own organisation. As a researcher I 

do not have any control of what they will focus on while responding. I let them decide, what 

they feel is the important message to deliver to the question.  This also means that I, as the 

researcher, deliberately give up some of the control and power status that derives from the 

researcher’s role. The advantage of open questions is allowing the respondent the possibility to 

speak for themselves. It creates the opportunity to give a detailed feedback on the question, 
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with their own perceptions and interpretations of what they see as the reality. Not only of the 

institution and the school, but also the everyday lives of the refugees.  

While being the second time on Chios and already knowing some volunteers, my position as a 

researcher in this project has become blurred, as some people I interviewed had become friends 

in the meantime. Consequently, the answers are delivered on the level of friends talking to each 

other. Apart from this relationship, some volunteers responded to the questions in a more work-

related manner, such as volunteer to volunteer. Assuming I would be aware of the context they 

are talking about, as we have a common experience in the project together while being 

volunteers and working in the same institution. This shared background as opposed to a neutral 

ground, where no personal connection exists between the researcher and the interviewed, 

frames the interview situation as more personal. This can have a positive and a negative 

influence on the answers. Negatively, the possibility of not answering the questions in a more 

professional way, in the sense of being representatives of an organisation, can occur. The 

interviewees can potentially take up the role of an advertiser of the organisation, and in that try 

to present the organisation in a positive light. They want to look good in interviews and also 

towards other organisations, to show the image of a serious organisation. They could thus 

potentially try to hide the things that go wrong. The positive influence lies in the fact that the 

interviewees are more open to me because they know and trust me. Which can have a positive 

impact on the answers. But they also often leave the interpretation open to me as researcher, 

while not explaining to the end for example the situation they are talking about, as they assume 

that I know what they are talking about. Which leaves me again as a researcher, open to 

interpretation.  

But how to analyze the perception of the outcomes of the interviews?  

The choice of choosing qualitative method is in the context of the research undermined by the 

statement of Bernard and Ryan in Gläser and Laudel (2013), that ‘qualitative research is “to 

describe and understand social phenomena in terms of the meaning people bring to them.’” 

With the interviews and my interpretation of the field notes, mixed with the reflexivity of this 

interpretation, this research will be describing the social phenomena of BAAS in the context of 

the border spectacle in terms of how the people who have been confronted with it sees it.  

The way of analyzing the interviews, will be with qualitative content analysis. While including 

prior theory and also the research question, the way of analyzing the respond of the interviews, 

will linked to the research focus and question. While going through the interviews, I always 

keep the focus of the research in mind. This approach ‘systematically reduce[s] the complexity 
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of the information we generated in the qualitative data collection’ (Gläser/Laudel 2013). 

Nonetheless it is important to go through this path to get to generalized explanations. After  

‘having identified ‘search for patterns’ and ‘integration of patterns’ as the last steps leading to 

an answer to the research question’ (ibid), the next step will be categorizing the patterns found. 

(cf. Appendix V). Having the approach to include only the parts that are connected to the 

research questions, some questions of the interviews have been transcribed, but are not included 

in this research. This is mainly the contextual questions about the interviewee self or the closing 

question. This approach is vital to this research, as in a later stage of the evolution of this study, 

the focus has been distilled from it. Therefore, the possibility of a huge amount of data being 

created and not needed in the research is high. 

Knowing that I have data collected from several point of views, the question could occur in 

how to combine the field notes with the interviews? To understand the politics of the 

humanitarian organisations and the role of the migrant in the border spectacle, it is not enough 

to just speculate through already exiting literature about how such a space looks like. To 

strengthen the theory of a place of a camp, there is a need to add the participatory notes from 

the field. It is also to strengthen testimonies done during the interview. Not just observations 

from  the camp, but also of how the project is functioning. The main goal of all the data is to be 

able to make a comparison between observational and participatory field work, already existing 

literature and interviews to get a an all-around perspective the organisation itself in this context. 

It creates an in-depth understanding of the situation of the island and how BAAS is positioned 

in this one. The mixed–method also helps to earn access, background information and feedback 

of a better understanding of the humanitarian situation on Chios.  

 

Ethical consideration 

As already mentioned before the reasons why not interviewing the refugees themselves, I will 

go now more into detail onto the position of me being a researcher and a volunteer at the same 

time.  

Before arriving on the Island of Chios, my main goal was to get a clear image of what was the 

so called ‘Refugee Crisis’. While already being on several hot-spots, such as Calais and the 

Balkan route in the past, I was only present at these places for less than a week. Meaning not 

long enough to get a whole picture of the situation, rather more a glimpse of how the situation 

is. The decision to do this internship on Chios and to return in Winter 2018, was linked to the 
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willingness, as a researcher to not only read and discuss about the so-called ‘Refugee Crisis’, 

but to go on the field and learn and most of all, support and be active on the topic of migration. 

My first impression of the situation on Chios when I first arrived, was how could I divide for 

myself the role of a volunteer and a researcher on this particular setting?  

My positioning as a researcher changed from the first to the second stay. During my first time 

in Summer 2017, the coordinators of the organisation were more skeptical towards journalists 

and researchers. Their position was that volunteers are there to help and support the project. 

That was their priority. Nonetheless, they were open to interviews, but made sure that the 

organisation was not mentioned in the research. This skeptical position came from a recent 

article that was published right before that time in ‘The Guardian’6. The position  of the media 

taken in that time, was that children and unaccompanied minors, don’t have the possibility of 

protection on the Island. Which was a statement that most likely didn’t stick entirely to the 

facts. Due to these circumstances, the research moved in the background of my stay there and 

I put volunteering more as a priority. It was crucial for me as a researcher to have access to 

information and the people in a ‘natural’ way, i.e. I didn’t want to take advantage of having 

access to them. It was important to demand and use these information for my research with a 

lot of care and dignity. ‘The ethnographer’s relations with the researched are the royal route to 

interpretively valid meanings – meanings that are part of the action we are trying to explain. To 

capture those meanings, we take risks with the researched, and our reflexivity can help make 

that risk-taking more transparent to readers’ (Lichtermann 2017 : 39). The feeling of taking 

advantage of the organisation for my own research was a priority to be avoided.  I preferred to 

be a volunteer supporting the project. As a researcher I needed to make a compromise between 

different actions, such as respect, validation, sharing, support and openness, between myself 

and the other volunteers. Accordingly, the whole process of the research was always discussed 

with the other volunteers. They were part of the process of defining what could be interesting 

components of the project to the research. This mainly happened while discussing the project 

itself and being part of meetings. Avoiding to define the research on my own was also a priority. 

It was important for me that the participants of the research, would also mark the research. 

                                                
6 https://www.theguardian.com/world/2017/jun/17/syria-refugee-children-abandoned-forgotten-chios-
greece-beatings-rape-knife-attacks 
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CHAPTER IV – PRESENTATION OF RESULTS 

Going through the different interviews and always having the research focus in mind, there first 

need to be made a link between ‘raw data in the texts’ (Gläser/Laudel 2013). This location, 

identifying and structuring the raw data is also linked to the theory that has been made. Which 

in the case of the research, is the role of the state and humanitarian organisation in the border 

spectacle, but also how the position from the refugee is seen in this whole context. It is the 

‘information [which] is relevant to [the] research question’ (ibid). To deal with the raw data 

that has been created and linked to the research questions, categories have been ‘created ad hoc 

(based on the information in the text) or derived from theoretical considerations’ (ibid). 

Before the results and the interpretation of the interviews, a few brief comments on how the 

evaluation of the data happened.  Keeping in mind the three main questions, was crucial in how 

to analyse the interviews: 

How BAAS sees themselves in the space of the border, between the state and 

humanitarian action? 

How the camp plays a role in shaping the approach how they identify the needs and also 

shape their goals? 

How BAAS sees refugees in the border spectacle and which terms they use to describe 

them? 

A qualitative data content analysis, as mentioned before was carried out. All the important 

answers of the interviews, have been looked through and sorted out by different categories (cf 

Appendix VI). Under each of those categories have been divided in several sub-themes, which 

could be linked to the main category. Next to those sub-categories, quotes have been put, which 

could be connected to the specific theme the sub-category has. After having filtered the main 

answers into those different categories and sub categories, concise words have been stand out. 

So a pattern could be seen within the different interview partners and what they answered (cf 

Appendix VII). Next to the sub-category, those words have been written down to a general 

meaning of what the interviewee was trying to say. These aspects made by me, can be related 

to the statements of the coordinators in their interviews. Generally, based on the data gathered 

in connection to the three main questions, the various topics and themes have been concluded. 

The results which are presented in the next part, is already the written-out interpretation of the 

results of the content analysis.  
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The presentation of the results will be as follow. It will be divided into the three question. Each 

question will be answered with the result being found in the content analysis. Those results will 

be strengthened or weakened with the findings in the observations being made from my field 

notes. 

 

How BAAS sees themselves in the space of the border, between the state and 

the humanitarian action? 
The past of BAAS, was mainly, an act of intuition. The need to see that help was needed and 

the ethical and moral passion that motivated them to start a movement. This movement can be 

seen as a grass-root one. To define it as such, there needs to be a more detailed observation how 

they started off with the project. As the indicators for such movements are often spontaneous 

volunteers and bottom-up participation. The creation of the organisation happened with 

involvement of different people of coming and going, while they can influence the programm 

and also the needs as some experts were also coming to the project. Those people came all on 

a voluntary basis. The coordinators, when talking about the project, all have the same opinion, 

that, if you have the conviction and are committed to make a change, this is possible:  

A group of dedicated people can actually more or less achieve what they want if they 

just invest everything they have in it (P1) 

This dedicated groups are passionate, committed, motivated and determined, but also creative 

and limit on funding with volunteers coming from all over. Volunteering is thus an important 

feature in the approach of BAAS. 

While governments use rather the top-down approach, grass-root initiatives use rather bottom-

up one. This comes from the idea, that ‘Europe [is failing] to respond to both the influx and the 

societal unrest in an adequate manner’(Boersma et al. 2018). Therefore the organisations need 

to fill in the gap, where the government is not taking care of. As already mentioned in the 

theoretical framework, there is no guide in how to lead a grass-root movement. It is a reaction 

to a certain situation. Which is in the case of BAAS an “immediate emergency response to a 

terrible living condition” (P4).  

An an emergency response if often seen as the beginning of a crisis, which is often in an chaotic 

state of mind. In the case of Chios, after almost three years, there is still an emergency status. 

Being still a context like this, they see themselves as a “responsible, foreign humanitarian actor, 
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constantly looking for ways to actually hand over what we do, to local organisations and 

authorities” (P1). Which shows the ambivalence, between the realisation of their role in the 

island, mainly a clear actor in filling a gap, where there is no responsible actor for. In the case 

of BAAS in Chios, the role as educational provider for children and youths from 6 up to 22 

years.  

The organisation acknowledges, that  

there needs to be more of a concerted effort by local and national governments to 

empower local communities and local organisations to take on the required services in 

a long time and sustainable way (P4) 

As the state of emergency continues to exist, there needs to be an approach to make the 

organisation more sustainable in professionalising it. 

When talking about sustainability, it is used in two different ways, one as changing from 

voluntary to more humanitarian aid, which they can have a better approach in offering their 

service. But also sustainability in the sense of going away from this emergency response and to 

actually integrate the educational service into the greek society. Where humanitarian aid is not 

needed anymore. 

Often words, such as sustainable, high quality and professionalization has been used, to 

describe the development from a grassroot-voluntary-emergency aid organisation to an 

educational provider on the island with a clear structure and an effective service.  

As most of the coordinators agreed on, that it is also important to do administrative work. For 

some, this was a burden, as their main goal was to provide emergency aid:  

my first goal was to be here for the people and then to tell myself that the 

administration part and to have the chats and the meetings with the people around is 

the same important as being here in the youth center and coordinating the daily base 

(P2) 

It enables them to grow out the project, so a larger amount of beneficiaries can profit from their 

service and they can offer a higher quality to them. Apart from this an multi-actor approach 

would be also more beneficial for them. The multi-actor approach was also one of the first 

steps, in which they took the opportunity to cooperate with the Norwegian Refugee Council 

(NRC), ECHO and the Ministry of Education. The strengths of having this approach is, one that 

they are in contact with other NGOs, so to assure that the service they are providing is not 
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doubled and an exchange of knowledge can follow. Second, as being a young volunteer 

organisation, getting support from established NGOs facilitated the work approach.  

While getting the financial support of  ECHO, they were able to outsource their services, while 

renting a new building an increase their material resources. With the assistance of NRC they 

learned a lot in background work, management of an organisation, child protection, different 

approaches, which goes beyond education and protection, other perceptions on the 

humanitarian aid sector and the approach of it in the emergency context. It enabled them 

to  make the program more efficient, a higher quality and more consistent. Management of the 

volunteers and integrating them more viable, such as dividing up the workforce, as it is still all 

voluntary approach and the will to have the best possible outcome and most efficient one, which 

is of the highest quality for the beneficiaries of the project.   

Also with the Ministry of Education, taking part on educational agendas in Greece and having 

the possibility to address the concerns to the politics was an opportunity for BAAS to fight for 

the rights of their beneficiaries, but also to exchange knowledge and build up an network 

throughout Greece. 

Their goal is not to become friends with the municipality or to get acceptance of the 

government, their main goal is the well-being of the migrant in this whole emergency context 

of Chios. While having the focus of the well-being of the human being, there is the possibility, 

that the feeling of compassion can take overhand in a stressful context. It is this thin line where 

BAAS has to be aware in how far they ‘mobilize compassion rather than justice?’ (Fassin 2013: 

8) Compassion crystallizes out of the interviews was often the drive to start with a service 

provided for children and young people. Terms such as: ethical and moral compassion, massive 

feeling of empathy shows a clear upset and also sympathy for those people stranded on the 

island in those camps. As an humanitarian organisation, they are responsible which role they 

want to take in. Being aware that they have a clear power relation towards their beneficiaries 

and can’t control the external factors it is important for them to reflect this relation. They have 

to be aware that they’re role should not overstep those boundaries into those external factors. 

If they do, they will try to help the participant in trying to achieve goals, which the volunteers 

and the organisation can’t influence. As there is a powerful dynamic taking place between the 

student and the teacher, there should always be a consideration of this relationship. When this 

relationship is based on trust, there has to be always the honest part in it, as the volunteer has 

to be aware that they can’t change or improve the situation of the students and what they are 

going through. 
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To be there for them and listen to them, but on the other hand you are not the right 

person to give the advice, as well if I f… If I have now the feeling that I’m quiet 

experienced, I know certain things, it’s not my role. And to not overstep my role and be 

really straight and say I’m here for you I really love to listen to you, but I’m not the 

person who can give you advice.(P2) 

With this powerful position of trust, it is crucial to not exploit those relations and try to influence 

a person in its whole. They still have to have the freedom to develop in their own means and 

interests. As often in the context of the border spectacle and the humanitarian sector, those 

power relations are taken for granted and aren’t scrutinized.  

with a population that is being denied so much, when you provide something you, there's 

a huge kind of, there is a power dynamics, that is undeniable and as individuals or an 

organization, you have to be very careful not to abuse that power relationship (P4) 

Abuse of the power relationships is often taking place with the government and the refugee, as 

they are looking for recognition of the state, whereas the state sees them as stateless and non-

existent.  

To come back to the topic of justice, BAAS is fighting for a justice of right of education and a 

safe space. In order to achieve those rights, they set up a school in Chios, outside of the camp. 

Which this statement shows:  

we’ve kind of fought and send letters and being part of local groups or signing same letter in 

terms to act against the decisions and issues that have come up based to the official response to 

what’s happened here (P1) 

To connect justice and professionalisation, which is often criticized, in the case of BAAS, with 

the manners of being more effective in outgrowing their services on the island, they provide 

education to a much larger audience.  

General challenges that the organisation faced are, that even after becoming more mature, it is 

still a burden, to have all the resources with them which are needed, such as social workers, 

teachers and psychological experts with a focus on trauma. As the context is a fast changing 

one, this can also be a challenge, as one has to adapt quickly, have constantly new information 

and can’t really strategize precisely for the long term and predict barriers that occur. But the 

organisation has to be accountable to making mistakes and quickly change to the fast changing 
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circumstances in the emergency context. And they have to take critique from different 

volunteers arriving and be open to this critique, to maybe be more able to adapt to the situation. 

With the capacities growing, due to funding, students wouldn’t be put on waiting lists, which 

is a feeling that they’re confronted too in their everyday life, as they are waiting for their asylum 

interview. The funding was given rom ECHO ‘which ‘occupies a key position in the financing 

and thus the steering of European NGOs, in particular of the vast constellation of small NGOs 

that are financially dependent’ (Agier 2010: 34). Even when being the financial support helped 

them professionalize, one should never underestimate and always question relationships being 

held with established humanitarian actors. Even if established NGOs have more experience, 

knowledge, connections and funding, one should never underestimate the power and impact a 

small volunteer organisation can have. Even when they are experienced, it is the drive and the 

motivation of people behind those organisations, who make things happen and who are in the 

case of Chios a driving force. Even when working with the big NGOs it is important for BAAS 

not to give up their morals and values and to always show respect for other organisations, even 

when they do things differently. Because they can learn from them and vice versa. The big 

NGOs can also learn from BAAS, in having a different approach, as this statement is showing:  

We’re a small NGO which has a big impact in this place (P1) 

The government can have an impact on them, as they’re only allowing students, which have 

their police papers and are accommodated by a form, which is accepted by the government. 

Which can be argued, that they are excluding people, who are not registered with the police. 

Which is mostly not the case, as people arriving on the island, almost every time get registered. 

Also when no having access to Vial camp, they also have to underlie under the rules of the 

government.  

One contradiction was found, that the goal of BAAS is, to hand over their services to local and 

national communities and also governments. Which is basically a contradiction in itself. They 

are in the first place on the Island, as there weren’t the sufficient needs of the government to 

‘take care’ of the people arriving. Even if the situation hasn't changed during the past two years 

and also the position of the governments throughout Europe, they still want to hand it over to 

other actors, which are linked to the government. One can argue that they are going a step back 

in that case, when handing it over to governmental actors. As they try to have a different 

approach, than the state actors have and want to stand up of the rights of their beneficiaries. 

The guarantee of still having in place those rights, when handing over the project to state actors 

or other NGOs is then a crucial and delicate decision.  While handing it over, one can say that 
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they are following the politics of or approaches of the state. Which is hypothetical, as it is not 

the case right now. But the awareness that they can’t stay forever is present. Right now, they 

are stating that they have to ensure the service when it is needed on the island. As long as there 

is no change in the approach of the greek government itself, they will stay on the island and 

ensure that their beneficiaries get the service that they are supposed to get. In this sense they 

are beneficiary to the whole situation, as the state doesn’t feel responsible in taking any further 

action. Apart from being responsible, they are still in a situation, where they can’t cope with 

the management of the whole flow of people who are still in Greece, as other European State 

don’t take any action in doing repatriation of the refugees.  

Even when it is a grassroot organisation, one can argue that when getting professionalized, they 

lose all those approaches which are typical for an organisation like that. But throughout the 

interviews, you could hear that it was still important for the coordinators, to be in touch with 

the refugees themselves, because on this level you see exactly what the needs are. And for 

getting more professionalized, there is a need for funding and there is a need for training how 

to run and manage an organisation more efficient, because in the end, they stay longer than just 

in the emergency moment. As less people are arriving on the Island and also from numbers 

have decreased of people who are on the Island, they are still needed, as there is no other actor 

who could take over their service until now.Even when recruiting or have recruited in the past, 

asylum-seekers themselves for the project, the aim of the project is to recruit people who have 

worked or have a social work, teaching or psychosocial background, to give the highest and 

best quality to the participants of the project. After all they are still a small volunteer 

organisation, with about 30 volunteers, if all free spots are occupied to work for the programm. 

So how can you then define BAAS in the border spectacle? 

The approach which BAAS is taking is summed up by one coordinator, into a three layered 

approach. The first one is the connection to their beneficiaries. Having an exchange and being 

on the ground. The second one is the management of the program and background work, which 

has changed during the whole two years since the project is existing. The third level is doing 

advocacy and awareness work about the situation in which the refugees find themselves and 

about the whole border situation on Chios. It is very important for them to be still connected to 

their beneficiaries, so as an service provider, one can better assess what the needs are. Which 

differentiates them from the classical state approach, as Walters (2015) in describing it, that a 

government often takes within those emergency situations, only a one-sided approach, and they 

often forget that they are not working with just flows, which they have to control, but that they 
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are actually working with human beings. There is the approach of BAAS which is a different 

one, as they put the refugees as a human being in their focal point of the organisation. One 

reflection of this statement is from P2: 

They [beneficiaries] are aware about who is actually here and who would be here if they 

need something and I think that's a main different to other institution 

 

How the camp plays a role in the shaping of the approach how to identify the 

needs and the goals of BAAS? 

As mentioned before, camps alway play a major role in the border spectacle. Before associating 

the theory, with the praxis, in this case Souda and Vial camp, I first need to use the method of 

reflexivity, to explain the field notes and the observation that I have made as a researcher. So 

that the reader can understand, how and why I connect it with the theory and more importantly, 

that there is a justification of this comparison towards the reader. The description of the two 

different camps, comes from a point of view, what I experienced. I was there in June-July 2017 

and the second time in January-March 2018. While in Chios, I interacted with the camp 

residents at least four days a week, picking up students from the camps. Volunteers, myself 

included, were able to walk into Souda. I made observations on how our students, children and 

youths, live in these circumstances. It enabled me to understand the camp organisation and the 

high demand for services, such as health, psychological, educational and administrative 

support. I observed refugees living in tents, standing in line for food, and having limited access 

to hygiene facilities. How it affects them and how I interpret the camp live has then to do with 

the point of view through which eye and in which context I am there. In this case, my 

observations were influenced by the information that the programme coordinators and other 

NGOs shared with me about the refugees and their situation. 

I connect my observations about the camps with existing definitions and theories on life inside 

the camp in order to help the reader better understand the role of BAAS in the context of the 

camp and to recognise the link between the demand for the organisation’s service and the way 

of life in the camp. 

It is nonetheless important to give a brief description how the living situation was back then in 

June/July for the pupils that were going to the school. This description of the living conditions 

is crucial to display so there is a better understanding of why the need of a safe space, such as 
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a school is required. This paragraph will consist mainly of the observation of the author while 

doing fieldwork, but also on the informal information of volunteers, who work with officials 

together. 

These two camps, existing on Chios, are not child appropriate and are far from being a safe 

space. The two existing camps, one informal; Souda and one formal; Vial are located on two 

different spots on the island. Souda is in the city centre on the shore of the Sea, next to the 

Historic fortress in Chios town. People are cramped in tents, next to each other. Some are in 

official UNHCR tents and others are in donated tents. The management of the camp is taken 

over by the local municipality and several different NGO’s have access to it. The other camp, 

Vial is outside of town, a 30min car drive. It is an old factory ground. It is run by the military 

and just specific NGOs which are allowed by the government have access to the camp. 

In these camps, as tensions are high and people wait for their asylum procedure, there is an 

atmosphere of frustration, violence and despair. People having suicide attempts are a common 

situation that children have seen in the camp: 

We have to consider that one out of three have seen suicide attempts in the camp. Self-

harm and suicide are very visible in the camps. (field notes, 26t June 2017) 

Apart from this despair, violence is also happening on a daily basis in different ways. The 

reasons can be multiple. One is that the system itself has created. Due to a preferable system 

for Syrians towards other nationalities (cf. Appendix I), violence towards different nationalities 

and ethnicities is created automatically. 

Another reason for tension is when the official camp Vial is full and people are on the waiting 

list. 

For the moment Vial Camp is full, there are a lot of tensions right now going on. The 

kids are automatically copying what is happening around them. They say statements 

such like “Afghan no good” or cursing each others mothers (field notes, 5th July 2017)  

Apart from Violence, there can be also a general unrest, in the camp, where you can also tell 

that this is not a convenient place to grow up in and live in: 

It is very normal that the camps are a violent space. It has automatically an impact on 

the children. Last week there has been a drug police raid in the Souda Camp. Every time 

there has been some unrest in the camp, you could feel that the state of mind of the 
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children have changed the day after. It is challenging for the children but also for the 

BAAS team (field notes, 7th July 2017). 

Hygiene and self-sufficiency is a huge lack in these camps. The people are dependent on the 

other organisations. 

Sleeping in these tents in the camps in such a heat is not regenerating. The children are 

also very hungry and most of the time they’re eating in class either bananas or bread. In 

the camps, there is a lack of self-sufficiency. The refugees are all the time dependant on 

other organisations in almost every step they’re doing. The willingness is there to be 

more independent, but there is a lack of means to realise this (field notes, 30th June 

2017). 

Hygiene is a very hard thing to keep track too, as the people are living in a camp. Parents 

with small children and especially young girls and women don’t like to go outside in 

the night to go to the toilet. That’s why they have buckets and bottles in their small tents, 

where they pee in (field notes, 19 July 2017). 

These are just some observations and informations that I have gathered while being there in 

June/July 2017. It shows a clear image of how the life is in one of these camps on Chios. That 

children can’t have a safe space there is out of discussion. Even if other organisations try their 

best to create as much safety as possible in these camps for children. There is nontheless still a 

huge lack of it. It is out of this observation, of this helpless and excessive demand which one 

the municipality can’t cope with, that Be Aware And Share started a school for refugee children 

and youth. This excessive demand of a service demanded from the refugees and in a away also 

from the municipality of Chios is still growing, with also more people arriving and people 

staying.  

Souda is clearly a self-settled camp, where people seeked refuge. Apart from the term of being 

illegal, not just the person but also the spot where they settled. Souda is a camp, which has been 

self-settled and where the main reason it existed, was because people were looking for refuge, 

“sites of rest or waiting between two border posts, where people stop for a while, always ready 

to leave. They are characteristically extremely precarious as well as informal, invisible or even 

illegal.” (Agier 2011: 39). 

Souda camp, was a camp like that, which just appeared, before officials such as UNHCR or the 

municipality took care of tit. There was not a long life expectancy of this camp, as it got emptied 

out from the government throughout a process from August until September 2017. Where 
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people got moved either from the island to the mainland or into the other existing camp on the 

Island, Vial. 

Instead of abolishing Souda camp, the people got transferred to Vial camp or to the mainland 

in other camps. Shows that the preferred solution of the UNHCR, to move the people to Vial, 

where there are the same conditions. It also shows the role of the state, that the problem is only 

shifted toward another settlement, which in the case of Vial is a legal one, as it is run by the 

government. The willingness of the government to give the refugees the possibility to get out 

to those narratives of illegality is not given.  

The camp plays a huge role in the lives of the refugees in the context of Chios. As mentioned 

already in the theoretical framework, it becomes their only source of exitance, as they are in 

terms of the Greek State, non existent and live in an extra-territorial spaces, where different 

laws and living conditions prevail, compared to the local population. 

These assumption is enforced by the state itself and by the humanitarian organisations, who are 

in charge of the distribution and materials in the camp. Instead, these transition zones tend to 

overdue their stay and tend to evolve from a emergency situation in a long term stay. Apart 

from the temporality, there is also the question of the territoriality of the space of the camp. As 

it is seen as an emergency response, it is put in the vision of an exceptional situation.   

This contextual situations influences the refugee as an individual. There is a need  of focussing 

on the needs and aspirations of those, as it is not happening in the context of the camp. The 

camp gives them an identity, which they may don’t want, as they are having the same lived 

experiences and are in the same situation. In having this one possibility of identification, they 

often forget, their own identity and also the trust in people. Agier 2011 also argues that in this 

‘extra-territorial’ space (ibid), people are seen as stateless in the eyes of the state. Within this 

space there is no possibility of recognition, as the space is per se ‘non-existent’. As it is non-

existent, other law rules in this context. It is very unstructured and gives the refugees a huge 

disorientation. As there are no boundaries and no clear rules what to follow, the refugees are 

often lost. Adding that often decisions are taken for them and they often have to wait for these 

decisions, such as the asylum procedure or just standing in line to take the bus to the city or get 

an appointment with a doctor. The have also no contact point, and don’t know where to go if 

they feel lost. Apart from this is also an unsafe environment, with a lot of violence in different 

forms such as physical and emotional. A huge rate of criminality and also surrounded by the 

police, which gives a feeling of a prison, as also not every person is allowed to go inside. BAAS 

is for example not allowed to enter Vial camp. On top of that, several resources are limited, 
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such as safe space, food security, procedures. Which gives them the only task to strategize 

around basic survival needs and therefore are understimulated.  

Keeping in mind the situation of the camp and which influence it can have in how to define the 

needs of the participants of the situation. The labeling of those, happen throughout the 

possibility the organisation gives to the students to voice what their needs are. It is done in 

different ways, such as providing them the possibility to give feedback in an anonymous way 

or to listen and try to understand what they want to express. It si not just enough to only identify 

the needs, but to try to find together a way to enable the fulfilling of those specific needs, all 

kept in the possible boundaries of the organisation and not overstepping those. With children, 

it is a different story, as their way of communicating is more limited. To identify those, they 

need to be able to express their emotions and feelings on different levels and different ways. 

There is than a high demand of the volunteer self, to be able to analyze those with a high level 

of emotional intelligence. Which is nonetheless only an assumption, as the volunteers are no 

experts.  

To be able to analyse the goals of the organisation, there will be done a comparison with the 

needs. This has the intention to be able to see and reinforce the approach of the organisation. 

Often organisations put aims, but the outcomes are quite different of what they actually achieve 

and what the needs of the beneficiaries are. 

All the goals, which are going to be mentioned by the coordinators, are tried to be met, so if 

possible in the means of the context, it is installed. Sometimes resources are lacking and those 

goals can’t be achieved. Generally, there are four main aims which the organisation want to 

reach. One on the individual level, one on the level of restoring confidence, one on the more 

social level and one to prepare them for the future. 

On the individual level, it is important to achieve a self-discovering and self-definition of the 

student. The focus is on the student as an individual and to support them on their way to this 

possibility to express who they are or what they want to become. It enables them to take control 

of their lives and makes them feel a little more comfortable in the situation they are in. The 

needs expressed of this goals are that they’re not able to process their emotions and sometimes 

the own needs. Often there is also a lack of stimulation if they are in the camp and a lack of 

development cognitively. Often this then gets lost and they forget who they are. 

To be able to empower them to feel more comfortable on the individual level, the goals are to 

restore the self-confidence and self-esteem of the participants. With aims such as achievement, 
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whether academically or not. And throughout a group feeling to restore to feel strong. These 

intentions are based on the needs which have been observed and voiced, that they need to know 

that they deserve better and a need to develop calm and confidence. As they're often taken away 

their confidence due to the rough environment of the camp. The goal of the social level is to 

counter to the community in the camp, which can be very aggressive. it aims to develop social 

connections and interaction. It is given in a space where there should be the aim of a feeling of 

respect, acceptance, caring and structured. It is the opposite of what they’re experiencing 

throughout the camp, where they are also very susceptible to their environment.  The fourth one 

is the preparation for further encounterments of their path. The goal is it to equip them for the 

future, while examining the educational need they have in the demand of having a safe future 

themselves, in giving them the chance to be able to express themselves verbally and non-

verbally. 

To sum up their approach, it is a mixture between care-taking and teaching. Care-taking for 

children in the sense of more emotional and a safe space and caretaking for the young people  in 

the sense of building up confidence, so they can voice their needs. All of this accompanied by 

an educational path. With focusing on their individuality and restoring their confidence and 

self-esteem with tools and skills to express themselves, the refugees get prepared to be able to 

get visible in the whole spectacle of the border. They get the opportunity while getting 

empowered, that they can raise their voices towards the categories they get put into, such as the 

illegal migrant from the state and the victim from the humanitarian approach. BAAS is aware 

and also hopes that their participants will continue their path and they know that Chios is only 

one stage of many in their mobility. They want to prepare them in the best way possible, so 

they can pursue whatever they want to.  

 

How BAAS sees the refugee in the border spectacle and which terms are 

being used. 

The refugee is often seen as illegal under the government in the border spectacle. In the 

humanitarian context, they take often the role of the victim. As they are often confronted with 

the invisibility and exclusion within the society they are living and just existing in the context 

of the camp. Often due to their circumstances, they ar seen as people they need to be cared for. 

The humanitarian approach often takes over this perspective and wants to save those lost souls, 

which need their help of the humanitarians. Often crying children and miserable pictures are 
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used to be able to cause a feeling of empathy in the people. As BAAS is defining itself as an 

actor in the humanitarian sector of Chios, but also as a Grassroot initiative, I analysed in the 

interviews, the vocabulary used when talking about refugees. Often the word refugees was 

being avoided, just when talking about them in a legal context. They referred very often to them 

as participants, students, kids young people and children. There was also a focus on  avoiding 

this single narrative of only using the word refugee. As their approach is that there is so much 

more behind those people, but it got lost on the way here to chios, due to their past and their 

experiences made in the camp, which influenced them. They define them more or less in the 

words of their experience being made in the past. That they're traumatised and are influenced 

by those past experiences. One can also say that they blame those definitions that they use, on 

the circumstances that prevail in the camp. But they also often mention that they believe in 

them as good people and interesting people that have a lot to offer and that it is mainly these 

features that they want to take over in them with their educational approach within the 

institutions. They see them as individuals, but lost individuals with traumas but also with skills, 

the program helps them to find these individual skills or new skills again, through building up 

confidence. 
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CHAPTER V – CONCLUSION 

In conclusion we can say that the need of BAAS, or today AFE is still needed on Chios as the 

Greek Government is still overwhelmed due to the mass flows of people and is not changing 

their approach in housing the refugees. It is known and with still numbers of people arriving on 

the shores of Greece, the situation will not change as long as the wars are continuing in the 

home countries of the refugees. While there continues to be a social and political crisis in 

managing the migratory ‘flow’, it is likely to stay the same for the people on the island of Chios. 

As long as the state doesn’t recognise the refugees, as also having the right to take part in the 

socio political and socioeconomic offers, the exclusion and an building of a society of stateless 

is happening. Another creation of those identities, which happen most in the camp, means that 

there is an inability of the state to integrate migrants and refugees. Actors such as BAAS appear 

to take countermeasures to the approach of the state. Which measures they take will be 

described in the next section while explaining their need and identifying the goals the 

organisation puts for themselves and for their beneficiaries. 

Apart from the same camp situation, where established organisations, such as UNHCR play a 

major role in maintaining and financing those, the situation of the educational factor isn’t 

improving either. 

With those stagnant situations still remaining on the Island from the side of the Government, 

the perception of the refugee as ‘illegal’ and invisible, only having the possibility to remain and 

display themselves through the camp continue. BAAS remaining on the island is not just a 

decision taken from the organisation, but is also demanded from the Greek Ministry of 

Education. 

Being an actor in the humanitarian sector in the border spectacle, terms as illegal and victim 

play a major role. Seeing the migrant as such is reinforced by the government itself and other 

humanitarian actors.  In context of the government, they are still needed and therefore need to 

get more professionalised. This professionalisation, is not a goal they have chosen themselves. 

It is rather the policies of the state, who puts them in taking such decisions. As long as the state 

is continuing to go the line of excluding the migrants into camps and won’t give them social 

opportunities, the role of BAAS is still important. With promises made by the state to include 

them in local schools, but still not have attend this promises. It goes in the narrative of the terms 

of the camp, where the refugees are non-existent. That’s why BAAS is taking another direction 

in enabling young people to fulfill their individual potential and that of their community and 
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family. Not just a need that the organisation wants to give to the refugees, but a need that is 

demanded from their side. 

The approach that BAAS is taking in this space is to empower the refugees, so they can raise 

their voices towards the system in which they are in, which is a system created by the 

government in form of a camp. With the skill sets that BAAS wants to teach to their participants, 

they can take countermeasures themselves. 

BAAS goals are weighed by giving back confidence and empowerment to their participants, 

which enables them to go away from the narrative of victimisation. They want to enable them 

to be autonomous on their lives and don’t want that other people decide for them. Which is 

often done in the camp by humanitarian actors, as everything has a strict order. Apart from this 

empowering, they also focus on giving their beneficiaries a setting, where they can distance 

themselves from the camp and gives them the possibility to concentrate on themselves or on a 

group dynamic.  

As long as there is no actor feeling responsible for the education of children and youth living 

in Vial camp on Chios, BAAS has to remain on the island as their work is not done. By 

influencing the refugees with their teaching approaches, they are able to make strong and 

independent young people out of them. They can encounter the ‘socio-political disability’, 

which is done to them through the circumstances. BAAS shows an excellent example, of how 

the approach of seeing the migrant in the border spectacle can be, with keeping three aims in 

front of them: 

- staying in touch with their beneficiaries, while getting feedback from them and 

strategize the way to fulfill their needs 

- a clear management of the project on the background 

- and advocacy work in the context of the refugee ‘crisis’ 

Being aware that they have a certain power over their students, they reflect on it very carefully 

to not abuse this power. They have also power in the sense, that they are seen as a very important 

and impactful actor on the island, even if they’re only a small NGO, which can conclude that 

they can have an impact on the policies on refugee rights in the context of Greece, as they are 

also having an advocacy role in defending the rights of their participants.  

Resulting from the research, that the position of BAAS is clearly on of a grass root initiative. 

With the dedication of the people working for this project and the reaction they are receiving 
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from the participants, it is clear that a different approach is being used. One where the 

participant, the young person or child is in the focus, with all their needs, endeavours, problems, 

skills and talents. While using the different approaches, the visibility of the migrant in the 

context of the border spectacle is being strengthened. Therefore, the conclusion is that BAAS 

is positioning itself outside of the term sof illegal migrant and victim of the migrant, as they 

take approaches where they empower young people, who are in limbo and not wanted by the 

state they are in and being restricted to the development of their own, due to humanitarian 

organisations, who take the approach of compassion and victimisation. They are taking of the 

‘governmentality lense’ and are putting on an individual one, where the human being is in the 

focus and not just masses of people trying to cross the border and trying to be managed in 

camps. While having a different approach, they are automatically questioning the imperative of 

the illegality of the migrant in this context. 

They can describe themselves as a migrants’ movement, as in the past, refugees were also 

volunteers and the main existence of the organisation is due to the demand and needs of the 

participants on the island. These needs and demands from the migrants occur from the miserable 

living conditions, which are created from the state and the humanitarian actors, which are 

responsible for managing the camp.  
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Outlook 

In conclusion, an outlook is also given to further topics which haven’t been addressed in this 

research, but are also crucial in the context of the border spectacle and humanitarianism. For 

my study, the focus was more on the narrative of the refugee within the border spectacle and 

how an very recent approach such as Autonomy of Migration, play an important role within 

this research. It has also shown, that the organisation, is an important actor not only for the 

state, but also in the context of the live of the refugees. 

For further investigation, it would also have been interesting to go further into the development 

of such a grassroot-organisation. In terms of focusing on the management of volunteers, but 

also on the interaction with other humanitarian organisations on the ground. To focus more on 

grassroots-movement, in the period of the refugee crisis of 2015, is also a very dynamic topic, 

which hasn’t been researched that much.  

To have more the perspective of an educational and pedagogical one, it would have been of 

interest, to document the different teaching approaches, materials and psycho support, which 

have been created during the time of the primary school.  
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Appendix 

Appendix I: Refugee Law Clinic 
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Appendix II: Interview questions – youth centre 

A. Contextual data 

- Where are you from? 

- What is your educational/professional background? 

- How old are you? 

- How long have you been on the Island? How long have you been with BAAS or AFE now? 

- What was the reason you started volunteering? 

- What does the term commitment means for you? 

- What is the reason why you are leaving/ staying / came back? 

 

B. The Institution/Youth Centre/ High School 

- Did you had any experience in the past in working with youths or in a youth centre? 

- How did the youth center turned out as it is today?  

- Would you like to share a story from your past experiences that had an impact on you? 

- What are the everyday challenges you have to face, while working with youths? While 

coordinating the youth centre? 

- Which opportunities do you see for the youths here in the institution? 

- Why do you think there is a need for a youth centre? 

- What are the thing the youths learn while coming here and the can take with them to the 

future? 

- Jugi as a safe space is the main goal of the youth center. Do you agree on this and how 

would you explain it as a safe space? To which degree is it a safe space? And from what do 

they need in this way protection? 

- In your opinion, what are the needs of these youths?  

- In what way can they be autonomous 
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- Which lessons have you learned so far in working and building up a institution like this? 

- What is your opinion about you being non-greek and spending effort and time in local 

support for refugees here on the island? 

- What is the relationship with the officials here on the Island? 

- Do the organisation gets support from the greek side? 

 

C. High School 

- How far can the autonomy of the student, or in this case the refugee be guaranteed?  

- School is normally an institution of control, in which way is the AFE school different? 

- Talking about filling the gap in the Greek system. To what degree is the High school able 

to do this? 

- What could be the reason in your opinion, why nothing is provided on the educational level 

from the Greek state? 

- In what way are you  as an organisation providing a service to the refugees and how far is 

their autonomy restricted? 

- In your opinion, to what extent can visiting your institutions be a part of integration of the 

refugees into Europe? 
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Appendix III: Interview questions – coordinator 

A. Contextual data 

- Where are you from? 

- What is your educational/professional background? 

- How old are you? 

- How long have you been on the Island? How long have you been with BAAS or AFE now? 

- What was the reason you started volunteering? 

- What does the term commitment means to you? 

- What is the reason why you are leaving/ staying / came back? 

 

B. The organisation 

- What is/was your role in the organisation? 

- Which lessons have you learned so far in working and building up a insititution like this? 

- What is your opinion about you being non-greek and spending effort and time in local 

support for refugees here on the island? 

- What is the relationship with the officials here on the Island? 

- Does the organisation gets support from the greek side? 

- In your opinion, how did you see the organisation evolve? 

- What are the greatest challenges you have faced as an organisation? 

 

C. Primary School 

- The Primary School doesn’t exist anymore, what is the reason? 

- Why was there the decision to build a Primary school in the first place? 
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- What are the everyday challenges you have to face, while working with children? While 

coordinating the primary school? 

- Primary School should create a safe space for the students. Do you agree on this and how 

would you explain it as a safe space? To which degree is it a safe space? And from what 

exactly  do they need this safe space? Protection from what? 

- Talking about the young people again 

 

D. The institution 

- Which opportunities do you see for the youths here in the institution? 

- What are the things the youths learn while coming here and they can take with them to the 

future, further path? 

- What is the ethnical background of the participants (refugees)? What does this (ethnical 

diversity) mean for your goal to provide education and a safe space (i.e. do you think it 

would be easier/more difficult if they shared the same background?) 

- Would you like to share a story from your past experiences that had an impact on you?
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Appendix IV : Interview Consent 

 

!
!
!
!
!
!
!
!

Interview)Consent)
Without!expectation!of!compensation!or!other!remuneration,!now!or!in!the!future,!I!hereby!

give! my! consent! to! Silke! Adams,! Student! of! EMMIR,! to! use! comments! and! interview!

statements!from!me!in!her!publication.!This!consent!includes,!but!is!not!limited!to:!

!

a)! Permission!to!interview,!tape!and!record!my!voice;!

b)! Permission! to! use! quotes! from! the! interview(s)! (or! excerpts! of! such! quotes)! and!

recording!of!my!voice,!in!part!or!in!whole!in!its!publication.!

!

Passages&that&do&not&fit,&need&to&be&crossed.&

!

! This!consent!is!given!in!perpetuity,!and!does!not!require!further!approval!by!me.!

! Name:!_____________________________________________________________!

!

! Signature:!__________________________________________________________!

Address:____________________________________________________________

___________________________________________________________________!

!

Date:!_______________!

!

!

Signature:!_____________________!! Print!Name:!__________________________!
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Appendix V: Qualitative Content Analysis (approach) 

 
 
 

Gläser, J. and Laudel, G. (2013) Life with and without Coding: Two Methods for Early-Stage 

Data Analysis in Qualitative Research Aiming at Causal Explanations
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Appendix VI: Qualitative Content Analysis (first step) 

How BAAS sees themselves in this space of the border, between the state and the humanitarian 

action? 

How the camp plays a role in the shaping of their approach of the needs and their goals? 

How the educational provider sees refugees in the border spectacle of Chios? 

Category: How BAAS perceives themselves in the border spectacle 
Emergency 

Support on 

the field 

P1: not only emergency support in the field (after going home, 

not just doing emergency support) 

P1: We knew when we started this project if we would’ve gone 

through official channels requesting or permissions and 

licenses to open an educational space. We probably would have 

spent half a year in administering hell so we knew, knowing 

that we just opened it. (emergency support on the field and not 

waiting for the administrative ) 

P2: There I was feeling really bad to be not able to join all the 

Jugi groups, because actually my first goal was to be here for 

the people and then to tell myself that the administration part 

and to have the chats and the meetings with the people around 

is the same important as being here in the youth center and 

coordinating the daily base. 

P1:  a responsible, foreign humanitarian actor constantly 

looking for ways to actually hand over what we do to local 

organizations or authorities 

P4: I think that's more just been a global as in a universal 

issue, that’s a universal kind of problem that the government 

and local government have had in dealing with and in knowing 

how to and being able to both in terms of financial and capacity 

wise being able to deal with the issues here.  
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P4: We coordinated this with UNHCR, because there needs to 

be a more sustainable approach to providing education on 

the island. And there needs to be a multi actor approach in 

order to do this. Ideally you would have one actor doing 

everything, but as a working group we tried to achieve this last 

year we tried to find a single actor to maybe take care of 

everything and nobody basically had the scope to be able to 

do everything. 

P4: And I guess so the concept of a school being a safe space 

is both an immediate emergency response to a terrible living 

condition and that's why again I believe it should be away from 

that terrible condition. And but it's also a way of temporarily 

having safety from their past and from the uncertainty of their 

features. 

P2: So, it was really difficult to not really have another 

organisation who was doing the exactly same thing, offer the 

same. And that’s sometimes you felt as well a bit lonely with 

the hole program. so that was often as well something in my 

back head, it’s a huge responsibility, but there is not really a 

profession who fits perfectly in this space what we offered as 

well when we had really well educated people. 

Grassroot 

movement 

P1: group of dedicated people can actually more or less 

achieve what they want if the just invest everything they have 

in it, 

P1: the conviction that well it would be possible  to do it. 

P3: But everyone was so committed to this. And they’re were 

so passionate about this an determined, that I just you know, 

threw everything into it 

 



 78 

P1: relying on a collective of creative people, rather than 

building humanitarian aid which needs to be dimanyc in its 

nature 

P3: we didn’t get funding from ECHO and we’re in a situation 

where we had to raise a ridiculously amount of money in a 

short period of time.  

P4: I also think that, because this institution is specifically a 

voluntary institution and also grassroots institution, I 

think  recognising and feeling accountable to the issues 

that  do come up and not being afraid of making mistakes. 

Because we have made mistakes and there's one thing which 

you could do and say: Oh now we’re just a young  organisation, 

we don't really know what we're doing excuse us, that sort of 

thing. But actually I think we've been quite good at doing is 

feeling accountable to this mistakes, trying to learn from all of 

the internal and external support and advice there is in and 

amongst our own individual volunteer community and the 

other organizations that we partner with formally and 

informally on the Island.  

P4: They should be in school and I think both kind of knowing 

that from a theoretical perspective and then physically seeing 

it and walking in and amongst the camps and town before, just 

led to this massive motivation to create something for those 

people and so when school opened it was for primary up until 

older students. 

P2: how fast as well the big NGO’s take us serious  as a 

volunteer organisation. 

Difference 

between big 

P1: Rather than preceding a long kind of rigid masterplan 

which a lot of major humanitarian organizations do. Who 

have very strict modular approaches to emergency response 

and different sectors. Whilst we have always build our 
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and small 

NGO 

institutions more or less along the ways and in line with the 

alive need that we perceive. 

P3: I think that’s very important to be connected still, to see 

the issues, to feel the impact and to be connecting with the 

kids. Especialy because I’m the longest person here. (being 

connected with the migrants, is important, no matter in which 

hierarchy you are, difference to the big NGOs) 

P4:we’ve kind of fought and send letters and being part of 

local groups or signing same letter in terms to act against the 

decisions and issue that have come up based to the official 

response to what’s happened here. 

P4: I think we learned a lot from our relationship with NRC. 

And we’ve basically held onto, we took what we could in 

terms of advice and we held onto it and we really kind of 

kept it and integrated it into  all our systems and processes. 

And the way we would engage interact and build relationships 

with other organizations and communicate with other actors. 

And I think one of the challenges we have is also one of our 

key plus points in a way but for different reasons is we are still 

a small NGO, we’re a small NGO which has a big impact in 

this place, but sometimes that size leads to […] what am I 

trying to say. Sometimes it feels like large organizations 

have things a bit easier. They have more of a reputation, 

they have greater resources available to them. And our size 

works for what we’re trying to achieve here, but sometimes 

having a kind of bigger body behind you for advice or for 

provisions or for fundraising or for essentially all of that 

background stuff is quite difficult to achieve, whilst you’re 

also doing the projects. 

P2: That means if they come here and come here for a longer 

time, that means it’s specially because of this lost in humans, 

that’s a space where they for exemple don’t really trust maybe 
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in us, but they are aware about who is actually here and who 

would be here if they need something and I think that's a main 

different to other institutions  

P2: And how much trust we get from them. And on a how 

professional level we could have meetings with them, and as 

well how important as well our opinion was about certain thing 

to have voice and say ok that's how we think it’s for our 

students or for our teenagers or kids. 

 
P1: Our relationship has been similar as that of many 

humanitarian organizations which have come to Greece and 

have treated Greece a bit like a failed state, that can’t manage 

itself.  

P3: voluntary organizations can get a lot done and they’re 

very powerful and they can be very impactful and powerful. 

But also its necessary to have the big organizations and its good 

to work in a strong co-system, not to give up your morals or 

values, but to also appreciate where your weaknesses lie and 

the benefits of larger organizations lie and vica versa.  

P3: And I really feel, like I got that here, like I have the respect 

from the big organizations. But also I give respect back, to 

when the big organizations can be useful.  

P3: from my experience with NRC etc, they provided a huge 

amount of support. Especially the back office, that enabled us 

to deliver and I think it’s really important to see how that 

balance of activism and how we can all work together. 

P4: specifically to being a volunteer organisation and I do 

think  that makes it different to it being a professional one, 

when the primary school felt best and it felt like that we are 

providing the best possible space for the students, was when 

people were enjoying themselves the most. 
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P2: But on the other hand, because of the amount of people we 

have here on this island, we have sometimes as well less 

teenagers wait in Vial, because we don’t have the capacity 

and, to put somebody away and say wait. Sometimes feels 

really bad, because it goes in the same direction as the feel from 

the government.  

Similarities 

with the 

mainstream 

position in 

the border 

spectacle 

P4: And I don’t think this is a Greek issue, this is a 

European issue and therefore I don't think that it's I think it's 

only a positive thing that you have a huge number of 

nationalities of people including myself as a British person 

who are interested and motivated to come and support a very 

complex situation here.  

P4:. I do think there needs to be more of a concerted effort by 

local and national governments to empower local 

Communities and Local organisations to take on the 

required services in a long time and sustainable way. 

P4: we've been part of the Nationwide education sector 

working group for quite some time. And even being involved 

in this, was a massive opportunity for us because as a quite 

small volunteer organization, it was a massive sign of respect 

for them to invite us to be involved and also a massive learning 

opportunity for us. Because its was a platform to hear from 

and learn from so many different actors working in education 

across Greece. And have a direct line to this very experience 

network of people and NGOs working on the Islands and 

so the mainland. People listen to us and then helped us. 

Minister of Education of Chios, they provided that I think 

definitely they viewed us as an important Actor in Chios.  

P4: generally speaking, amongst the NGO population here, 

particularly now, less so when the more actors and it was 

more difficult to see who was doing what. And concern over 

-hand it over 

to the state, 

local 

 

Being in 

connection 

with, NRC, 

ECHO and 

the ministry 

of education, 

which 

indiractly 

implies a 

role on the 

organization, 

which they 

might not 

take 

specifically.  

-More 

efficient, 

quality and 

consistency  
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kind of illegitimacy of some NGO actions. I think now it's 

very clear to see the people just want to work effectively 

and to provide effective services to a group of 1200 people 

who deserve better. And so I think you can see that in the way 

that were able to try and support each other. 

P4: there are a couple of things  which we don’t have control 

over an which make the work here more difficult. One of which 

is the fact that, yeah things are quite slow. And it takes time 

for, both official and unofficial things to get through policy 

or to even think like, small things like setting up a 

procurement for bananas that we need in the school, to or the 

massive policies that have being made on the greek level, to 

determine who was getting transferred and where people  and 

how people are being treated and all of the asylum services. 

Now that doesn't necessarily I propose a direct impact on the 

program per se but that kind of general/ […..] Yeah the context 

is a challenge. And and I did not say I didn't most of the 

challenges are spoken of before where to find something 

positive from it. But the context is the reason why we’re 

needed and the context is also what makes certain elements 

of the program harder and to achieve in the speed that we 

would like to be able  to achieve them in. 

P4: And then we were fortunate enough to receive a large 

grant from ECHO, and the first thing that we decided to do 

with that was open up another building, which meant that 

we could split the primary and high school service.  

P2: So we did a lot by our own and trying doing it. I think it 

was a big opportunity that we had a partnership with NRC. 

I think it was a huge chance to have them as a financial 

partner. We learned a lot from their experience and knowledge 

about how to organise, what you need as well from the WF/(?) 

from the law site. How you can make things more efficient. 
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Where you don’t really gave the knowledge as a really young 

organisation, so. I think this partnership with NRC brought us 

really fast to really bigger level and as well to… more quality 

and consistency.  

Ensuring 

the service 

when it is 

needed on 

the Island 

P1: That we actually do something that is beneficiary to the 

whole situation.  

P3: you know it's a tough situation here but it's very, it's 

incredible to be able to do this, while its needed.  

P4: And I think it's also sensible to keep analysing the role of 

the Institution within the organization and also within the 

Island and ensuring that is still relevant, still meeting needs 

and still that we’re the best people to offer it.  

P4: There needs to be a change or there need to be some kind 

of sustainable response to the issue here. And I think initially 

the need and the expertise and experience in the support kind 

of needed to come from an external source in order to meet the 

capacity of the requirement here. 

-From 

grassroot to 

what next? 

not very 

sustainable, 

as it 

continues to 

be like that 

for already 

the third year 

 

From 

emergency 

support to 

professional 

organisation 

P1: has been one of the growth and professionalization beyond 

what we would have thought in the beginning. 

P1: we’ve have evolved from a loose volunteer team to an 

actual humanitarian organization.  

P1: Which is still small, but which doesn’t lack 

professionalism in its approaches as compared to many 

major humanitarian organizations that we’ve also worked 

alongside with. 

P1: And where the working environment is shaped by a 

common sort of professional cause atop of sort of ethical glue, 

that was the driving force in looser volunteering times. 
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P3: I mean day one we went in quite naïveley to think we could 

do, we could provide education and we learnt a hell of a lot on 

that road. Really amazing lessons, we made a lot of mistakes, 

not mistake but we didn’t do things probably the best way. 

But I think that also allowed us to see where we could be 

flexible in our approach. 

P3: (Three layered approach: connected to the students, 

programme management and background work, third level: 

Advocacy and awareness works) very much involved in the 

very much day to day delivery, Then the second layer is also 

the programme level,very much involved in the very much day 

to day delivery, 

P4: when I reflect on what the project looks like when I arrived 

it's a completely different scale and maturity and program 

that we’re able to provide now. And so with each iteration, 

becomes a learning.  

P4: But I think there needs to be maybe not directly here, but 

we can put us, be that trough policy or NGOs or support 

networks in the order to turn something from it being the kind 

of humanitarian action to it being more kind of a 

sustainable developed actions that continues to operate in a 

very unique circumstance for the years to come.  

P4: We've become far more professional and often the term 

professionalization is used in a negative connotation when 

you speak of an NGO becoming professionalized is a lot of 

critique that goes around bureaucracy and losing passion 

and losing motivation and basically forgetting who you 

were at the start. 

P4: instead we've had many the benefits of becoming more 

serious more focused and bigger 
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P4: As also we kind of evolved in terms of [….] how we view 

ourselves as an organization. We were very cool, like that 

was our kind of impression. We were good at what we did, 

really cool and also not in a negative sense, but [..] we all loved 

what we did and we kind of this feeling of activism and of 

having this kind of mutual identity around. [..] Being the / […] 

like just doing the best we could. Whereas now, I think [….] 

we are a bit more serious and I don't think either one was better 

for the time. We just adapted to  what was acquired at each 

moment. 

 
P4: And there continues and will continue to be a very 

severe need and right for education to be delivered here and 

to be experienced and to be engaged with for my students and 

for my volunteers. And whilst that need continues and whilst 

we perceive that that right is not being upheld by other actors 

sufficiently then I will continue to work in the field.  (Right to 

education) 

P4: And they need to know what their rights are  and they need 

to know that there are ways of themselves at some point, 

both / Obviously a six year old can’t make its own right to 

education happen. And some of the older kids perhaps would 

benefit from understanding the rights, so they could push 

for them. But the younger kids also should know that, they 

should be in school five days a week. And that are people 

fighting for them to have that, and they should have that. 

 

 
Category: Perception of the camp 
P1: a lot of children in that age and these circumstances, living in a very 

unstructured camp, in a very unsafe environment and environment 

-unstructured 

-unsafe 
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without boundaries, which sort of creates safety for them are very much lost 

and often robbed of that feeling of having an oriented childhood. 

P1: get disoriented in a whole array of sort of negative stimulation by 

their surroundings, which are very violent and shaped by limited access 

to resources and sort of creating that counter space would give them 

orientation and with that orientation some sense of safety. 

-

disorientation 

P1:In their daily lives, a lot of children have actually in the primary age 

already to strategize around basic survival needs, such as when or where 

do I sleep, when or where do I get food, when or where do I get clothes. 

Which are never associated with childhood in general. Their daily lives take 

the very basic safety boundaries and structure away from them , that are 

for me key features of being a child as opposed to an adult that has to 

guarantee all those for themselves. 

 

P1: not just a case number, refugee, somebody being smuggled more like a 

package,  

 

P3: Because there was nothing else available. There was nothing there 

available. We had to do something,we had to get this kids out of Vial and 

we had to fulfill their fundamental right be educated, it’s their human right. 

It’s their right to be educated and no one else were doing it, so the need 

was there and it was imperative.  

P3: they have, they’re living in complete, complete volatile situation.  

P3: It’s a safe space for children to grow and develop. And as children should 

do, which means with clear boundaries, clear rules, clear support, and the 

needs, all the basic needs taking care of. Which aren’t being often taken 

care of in the camp. Especially the food, occasionally neglect lack of access 

to safe space to be in.  

 

P4: That was going born from in and around the camps, seeing students of 

all ages just lacking any, outlet, any save space any kind of productive 
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use of time and obviously matched with a kind of, both kind of physically 

viewing that and also kind of with a deeper understanding of education just 

being a right for every single one of those students and every single one of 

those kids.  

P4: These kids need to not be in a camp, in general. Like they should not 

be there. So at a very very basic level, they need to be somewhere, which 

isn’t there. Which is why we believed so strongly that the school space 

should be away from the camp[ 

 

P4: And I think that was kind of frustrating was, knowing that is you’re doing 

the best you can in a bad environment, but it’s still not good enough. And 

they don’t know the […]/ they deserve more in a way. And that can be quite 

tough, because these kids will grown up and they’re currently experiencing 

a situation, which makes them internally or could them internally make 

think that they don’t have a right to education or they don’t have a right 

to have what the Greek kids, they will see when they’re walking around 

town have. And so they also need to know that they deserve better.  

 

P4: in order to create equality and get the kids to understand, kind of 

friendship and inequality across all these different intersectional factors of 

identity. But for all of that effort these kids are going to copy the conflicts, 

both verbal and physical that they're seeing and that they have seen 

 

P4: So they need protection and safety from everything that they're 

currently experiencing. For the efforts and amazing works at their parents 

and families will be doing in order to try and protect them from the outside 

world. And maybe but what are the efforts are happening from other 

organizations but apart from that they just need, as I said before they 

shouldn’t be here. And so they need protection from things which are 

preventing them from meeting basic needs of humanity. So they're not 

getting food security, so they need to come to school and have nutritious 

and constant source of food. Because they don't have food security. They 

need physical security, they don't have physical security that because 
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they're living in tents, which, nobody should be living in a tent, as well as 

they bloody choose to. Which does not protect them from the physical 

elements like cold, from wind from rain. They need protection from fear, 

because they're scared. Lots of kids were scared of what could happen or 

what is happening around them, even if it's not directly happening to them. 

So aggression, they are seeing aggressive behavior, they are hearing 

aggressive behavior and often they are receiving aggressive behavior, 

either from, unfortunately from, abused from other people living in the 

camp. We did hear instances of child abuse and of gender-based violence 

towards kids of all ages and from domestic violence and from  vast, vast, 

vast emotional violence that they're experiencing against them as, as 

kids. And from hearing and seeing from other adults, so yeah. And also from 

the local community. The kids they pick up, they absorb everything. And so 

they’re absorbing a huge amount of aggressive and out of control to me like 

that Facebook? aggressive experiences. And that's only from what I know 

from what's happening here, so they also need protection and support on 

whatever is important to be here and and whatever journey they had in in 

getting here, and that can't all be provided by a school. 

P2: I think their creativity or, ehm, maybe things you not really learn in 

school, don’t really get stimulated in the camp  

P2: I think grey is a good word for this, it’s, I think, they’re 

understimulated what they actually like to do or what they want to 

achieve or what their dreams are  

 

P2: it’s a lot of criminality in Vial. It’s a lot of people make decisions for 

them, where they don’t have any influence, they are far away from their 

family and often they didn't really had time or a long process to say goodbye. 

So they had to grow so fast into this situation where was not that much time 

to reflect where they actually are and what happens with them.  

 

P2: I think as well they get caught before they come here you go to a safe 

space or you go away from a dangerous area and then they come here and 
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Vial looks a prison. They are surrounded from police and often they 

don’t know if something happen in the camp where they can go or how 

they reach help. 

P2: And I think in the camp, or because they are so long alone, they get 

so focused on themselves, like single fighters, that they not really have 

the trust or the safety that they would trust somebody to help them as 

well not people who are as well in this bad situation, so the loneliness can 

as well take them the safety away as on a general base, I would say.  

 

Category: Shaping the approach 
Constantly 

changing due to 

the 

circumstances  

P1: We have been building and constantly remodeling 

our plane while already flying if you will.  

P1: We have  grown  along with all the need we 

identified along the road in a way.  

P1: if we only grew it a little bit our project, we might 

be able to address that need as well 

P1: Establishing  sustainable coordination and 

management of the project all these things and at the 

end they serve one purpose, which is to keep 

delivering that service that you have started delivering, 

because you can’t just go back on the promise you’ve 

made.  

P4: came when I arrived I was so impressed by how 

things are working here, but also see things which could 

quite quickly and easily be improved and  

P4: And I think all of that changed and each f that 

iterations because the program changes every two to 

three weeks really. And volunteers returning could see 

that, because people will leave for a month and come 

Reasons for 

changing to a 

more 

professional 

pathway 

 

-Need of an 

more 

organizational 

approach, as the 

context is 

changing 

quickly, so they 

need to be 

flexible and 

adaptive 

unpredictability 
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back: woow it’s different. People go away for a couple 

of weeks and come back and things were changed 

because we kind of pride ourselves being so flexible 

and adaptive. 

P4:behavioral or understanding of behaviour 

strategies were massively massively informed by and 

did change a couple of times over 18 months because 

we've just having new information. And you use that 

information to make the program better and I think 

that's that's a kind of biggest asset is the volunteers that 

we get and the way that they want to help with all of 

the project into something which is better for the 

students and simpler for new volunteers to become 

engaged with in order to be better for the students.  

P4:I think the unpredictability of the situation here. 

Means it's very difficult to strategize long term and as 

a context as an NGO context benefit from being able to 

say: alright in six months time we want to look like this 

and we can plan for it. Or they can plan in 12 months 

project cylces, but as I kind of mention the situation is 

so volatile and changes so  frequently that, you kind 

of faced with changes in numbers and status here and 

the kind of well being of the students and 

participants. 

Being on track P1: Whilst as an humanitarian organization which 

wants to be fast and which wants to be on point all the 

time, things have to be happen yesterday 

P2:I think that was something what I focused a lot 

specially the last year to get more knowledge about 

communication, team management, feedback, 

traumata, certain things, but I think you need to study.  

 



 91 

organizational 

approach  

P1: you would find an environment where 

hierarchies, workflows are quite clearly defined. 

Where there is a quite clearly defined project outputs 

that are aimed for, where there is a long term agenda 

of the project.  

P3:Working out what's best for the students, what's 

best for the organization. What trainings we do, how 

the timetables structured, the safety precautions we take, 

the child protection rules we follow. All of these things 

are relationships to the actors, all of these things have 

kind of grown from like this kind of idea of let's do 

something to  quite to a mature project, which is well 

respected by other actors on the Island but also, you 

know by other actors across Europe. And we’ve really 

seen it evolve from this kind of let's build a school idea 

to really kind of having this very mature, nearly two 

year kind of project running.  

P4: I think I've also learnt that [...] team morale is very 

important and ensuring that people feel good and 

people are empowered to recognise the impact that 

they have an impact that they can have. If you [..] help 

volunteers engage with the context and understand the 

context and more broadly then you will get that sort of 

energy that’s desperately required to do the intensity of 

the work that's here.  

P4:You couldn’t control the external factors, that 

these kids were going through and you couldn’t 

control what was going to happen to them. And so you 

get so so involved with each of those kids lives and more 

so as a coordinator then as a short-term volunteer. And 

you can do everything you can to make them have two 

and a half hours every other day of awesome school but 

how they 

proffesionalized 

(If volunteers 

are well 

integrated, 

they can have a 

positive impact 

on the 

participants) 
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apart from that you don't know what's going on you 

will never know what happens to them after they 

leave the island and you have no control over any of 

it. 

P2:that open mind as probably a new person would have 

and I think it’s now the basis or the grounds are 

founded. That means it’s based, that it can grow and I 

think to really, that it grow fast and, ehm, don’t stop on 

one page. It’s important that there is a change people 

who have a(n) other view on certain things. 

 

Combining 

compassion 

with 

professionalism  

P1: the sort of ethical and moral passion that we 

started out with, with the need for professionalization 

as an organization. 

P4:for me it wasn't a challenge to give boundaries 

because I knew that was best but I think that was often a 

challenge for other people was to manage a massive 

feeling of empathy and of desire to make these 

students happy, but at the same time, the things that 

they needed most was kind of security and 

boundaries. 

 

 
P4:ut we tried to create an environment where the 

students could feel like they could feel anything we 

wanted to. So we didn't want to put pressure on the 

kids to feel happy. So you create a positive looking and 

positive environment in terms of how volunteers interact 

with each other, how volunteers interact with students, 

how volunteers look and feel in terms of their, like their 

expressions and the way that they’re communicating. 

And the same with the physical environment, you 
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painting in a very positive colors and positive pictures or 

whatever. And you also focusing on the positive, but 

not being scared of the challenging emotions in what 

you’re teaching.  

P4:Where you know you kind of with a population that 

is being denied so much, when you provide something 

you, there's a huge kind of, there is a power dynamics, 

that is undeniable and as individuals or an 

organization, you have to be very careful not to abuse 

that power relationship.And so, you have to put very 

strict boundaries in terms of what we tried to 

achieve, that we don't overstep what were trying to 

achieve. And that we make sure that what we are 

providing is of equal benefit to each of our 

participants. And I think that generally in this line of 

work, you are in danger or there is a danger, rather then 

you are in danger. There is the potential to restrict or 

to determine someone's way of thinking or with 

engaging and there will be both individual and group 

problems that could develop from that.  

P2:give them the empowerment, ehm, to try to 

achieve certain things as well if it’s with small steps 

and maybe not the big step they  

 

Category: Goals of the organization 
 

P1: of basic signs of recognition and respect you can 

inspire an unbelievable amount of creativity and energy 

and set an unbelievable amount of ambition and 

confidence free within young people by not even doing that 

much but by sort of giving them a place and a framework 

where they can actually live that and constantly amazed of 

-inspire, 

creativity, 

enegry, 

ambition, 

confidence 
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the last 2 years in this project, which is maybe the last lesson 

I would mention. 

-giving a place 

where they feel 

safe, be 

themselves  

Benefit for 

the 

participants, 

giving the 

most they 

can 

P1: you’re gonna do that not here to please the local 

population you’re here to do the best and the maximum 

for your beneficiaries.  

P3:providing a service which benefits the participants. 

P4:we haven't finished what we started.  

P4: each block of students presents different challenges to 

and different opportunities to providing the best possible 

space for them and  

P2:I think you need to study. You should be motivated to do 

that, as well when it’s late and your tired. To have the 

quality as high as possible and I think as well something 

what I learned is while I was/ I think it’s good to be a 

perfectionist to want to make it better every day. To get the 

maximum for this children here I think.  

 

Caretaking 

and 

teaching 

P1: You become a place where you try to achieve 

educational goals, whilst at the same time juggling 

extreme emotions the whole time.  

P1: mixture of caretaking and teaching. 

P1:it is an environment which is positively stimulates and 

structures these young children's lives and tries to sort of 

stimulate and structure the development of their minds 

and that creates a feeling of safety through being 

validated.  

Main 

approach: 

mixture of 

caretaking 

and teaching: 

caretaking for 

the children as 

in the sense of 

emotions and 

caretaking for 

youth in the 
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P1: I experience when I come to one of these institutions, is 

actually, sort of validated as an individual. 

P4::And so I guess, we hope to reteach that there is better 

out there and that they are well equipped as awesome 

people to be able to take this opportunity, when they are 

presented to them. And then of course there is there are the 

kind of things, that we are trying to teach like English 

language and cooking, all of that stuff as well. That’s just 

the structure we’re providing in order to do all those 

other things, in my opinion. 

P4:we are very wary of that, we have a very strict child 

protection, very strict boundary space in terms of 

individual interactions and the overall aims of the 

project, I’m pretty sure that doesn't happen. And in terms of 

providing autonomy like I said, I mean one of our main 

aims is to kind of build confidence. And I think that goes a 

long way to helping people basically just appreciate their 

own abilities . 

sense of 

confidence so 

they can vocal 

their needs. 

Also teaching, 

to teach them 

communication 

skills. 

-creates a 

feeling of 

safety through 

being validated 

 
P1: As in if you try to create a safe space for children in 

which they feel confident to actually express their 

emotions and express their needs but then you succeed to 

a point where children which have extreme emotions bottled 

up inside of them actually do that and then you  faced dealing 

with these emotions basically not having that much to offer.  

P4:I think on a basic level the programme had to be safe in 

order for it to achieve it's aims and so everything that we 

did was was with that in mind. And so all that we learnt and 

all that we actively learnt in terms of things that I would go 

and research and things that we passively learnt or picked 

up from volunteers or from other things that we've seen 

-In order to act 

mor 

autonomous, 

you first have 

to give a base 

of skills to be 

able to do this: 

self-confidence 

and 

communication 

skills, to be 

able to give 

feedback 
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another programs. All of that was designed in order to 

maximise safety and maximise kind of positivity. 

P4:I think, honestly there's a lot which isn't in our control 

and so we can try to advise and influence, but you know 

we're not, not the experts and also there's, they only spend 

a limited amount of time with us.  

P4: And so yes, language and communication and social 

interaction is a vital skills that they will need in order to 

use their own autonomy.  

P2:We can bring them to the right people, but on the other 

hand it’s always really thin line walk, to be there for them 

and listen to them, but on the other hand you are not the 

right person to give the advice, as well if I f… If I have 

now the feeling that I’m quiet experienced, I know certain 

things, it’s not my role. And to not overstep my role and be 

really straight and say I’m here for you I really love to 

listen to you, but I’m not the person who can give you 

advice. 

Relief for 

refugees 

P1:after all only a school, which doesn’t fundamentally 

change their life circumstances and doesn’t have the 

power to improve their situation, but only has the power 

to offer them, let’s say a retreat from the hell that their 

going through on a daily basis. 

P1:standing invitation to become part to a 

functional  community. (relief in the sense of everybody is 

welcome and they are the opposite if the camp, giving them 

a new community, social network) 

P2:And to have really this, we try to show them it’s a(n) open 

space and you are always welcome.  

-community 
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P3:to have a place where they go, where they feel part of a 

community. A community that cares, not a community by 

default, but a community that really cares and understands 

who they are.  

P3:but they enter a community and that community 

accepts them not based on nationality or religion, but on 

who they are as an individual and I think thats so amazing 

to see. Because that really is the total form of acceptance.  

P4:that you're trying to make the happiest best possible 

space, you're not really knowing if you're achieving that and 

you can feel it and you can make assumptions but you 

never really know exactly what the kids are going 

through. 

P2:I think it’s really important that our goal is to make it 

safe for them or to achieve that they have once in the time 

they are here the feeling of safety.   

P2:I think the communal part is as well really important, 

that means, we/ I think one of our goals is to give them the 

possibility to make positive experience with different 

nationalities with different people with different peoples 

from different backgrounds and to show the kids that behind 

a nationality or a language is still a human as maybe they are. 

And I think as well to work as a group and feel as a groupe.  

P2:So give them the opportunity to vote for certain thing 

or make group decisions, reflect as a group or/ and feel 

strong because you are a part of something.  

Safe space P1: Foundation of the whole project.  

P1:the hierarchy of goals in our project is the safe space over 

academic achievement. 

-safe space is 

foundation of 

the project 
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P1: The school as first and foremost in a way established 

safety in the sense of orientation. 

P3:Its a safe space for children to grow and develop. And 

as children should do, which means with clear boundaries, 

clear rules, clear support, and the needs, all the basic needs 

taking care of.  

P3: from a very basic level, there is a safe space, being away 

from Vial 

P4:that it’s a safe, and they should know that its safe not 

only as a contrast to the unsafety and insecurity that they 

have in the rest of their lives, but also as an absolute. So 

they should know that this is safe  not only because Vial is 

not safe.  

P2:I think it’s, to say it’s a safe space, it’s difficult, because 

that’s our definition. And I think it’s for every individual 

teenager they have another definition about the youth 

center and that’s completely welcome. 

-safe space 

over academic 

achievement 

-safety as an 

absolute, not in 

contrast to theri 

current life 

 
P1: providing on a sort of social level, a room that is actually 

structured by boundaries, by predictable processes, by 

experiences of success and of progress and of some sort of 

linearity,  

P2:if you imagine to give somebody safety is important, I 

think I told you already, it’s important to give them goals, to 

give them boundaries how far you can go. But, to give them 

small boundaries, you give them as well the possibility to 

show what they want, because they know ok there is the 

space in this room. I think that I had to realise that certain 

boundaries, means as well safety in a world the don’t really 

have something they know what will happen 
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P1:to trust not only an institutions, but to trust their fellow 

students, to trust their teachers and to trust the spaces that 

they are in, which is sort of the social opportunity they get as 

opposed to the academic one. 

P4:nd but there's no pressure and there's no testing to kind of 

force, that kind of traditional educational outcomes. […] 

They also have an opportunity to interact and to 

explore.[…..]I don't know just[..]to feel comfortable and I 

feel cared for and to feel that people want them to be there, 

which again I think goes into kind of building self-esteem, 

which is so vital to making sure that the times, when they’re 

not in our institutions, they can perhaps reflect on, on the 

expenses that they did have with us.  

 

Refocus on 

the 

participant 

itself 

P1:to actually refocus their energy towards sort of 

achievement and towards development of their talents and 

skills  

P1:giving an opportunity to the students, to remind 

themselves of their interests, of their skills, of their talents. 

P1:self discover and unearth again what makes themselves 

sort of motivated and what makes themselves confident. 

P1:accompany that process of self definition. 

P1:a development in social behavior 

P4:just explore their own identity, to explore who they are 

and make a few decisions in their life. So when there's so 

much out of control, it's an opportunity for them to take 

a little bit of control. So they get to choose a little bit what 

they do during the day.  

-goal of 

focusing on 

achievement 

and 

development of 

skills 

-remind 

themselves of 

their skills, 

talents 

-self-discover 

skills 

-self definition 
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P2:the kids get the opportunity to make decisions and they 

know what will going to happen. 

P2:I think if they understand who they are and what they 

want and start to discuss that the can achieve certain things 

with support from our side. In our rules we have or find 

solution that they can do certain things. Maybe in the way 

we probably can offer it, but that we can take them serious 

and  give them the opportunity that there are possibilities to 

-development 

of social 

behavior 

-explore own 

identity 

-male decisions 

and know what 

the 

consequences 

are 

Keeping a 

clear 

structure 

P4: you’ve got to kind of keep a core in order to ensure that 

no matter who the volunteers are, there is a core element 

who always stays the same to the students can feel that 

something is always constant.  

P2: So that means more structure or more routines, gives 

them a safe environment or a space where they trust in or, 

in this whole, asylum procedure you realise as well that 

every step who is coming is not the same for every case 

P2: That means we have as well consistency, what gives as 

well a lot of safety and trust, I guess. 

 

-core element, 

consistency, 

structure, 

routine, 

trustworthy 

space  

Restoring 

confidence 

P1:sort of learning goal is to build resilience in a way, to, 

which means by simulations these learning processes, you 

sort of strengthen a certain core of self-confidence 

and  self-belief. 

P1:being encouraged by that you can experience a positive 

development, kind of builds strength of character if you will. 

Which is  core thing I think that a lot of teenagers take on 

from our institutions to be to remain open to learning and to 
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having learnt to actually learn new things, but at the same 

time to be very confident in what is there and what they are. 

P3:For many its to develop the confidence, to be accepted, 

to be individual, for those who want to be a certain way of 

perceived a certain way or want to express themselves  

P3:The confidence that builds in them. The believe, that 

people believe in them that they can go and do something 

great. For others it's the, I think it's the building of 

confidence and kind of getting people back on their feet. 

And getting people to think about the next step, which is 

really important.  

P4:have the opportunity to express who they are through 

those decisions to interact positively with themselves and 

gain self-confidence for making decisions and making 

choices and can positive results of them and it's positive 

results don't need to be in any way shape or form academic 

additional just even completing a task, people will kind of 

gain, a feeling of positivity and self-esteem from. 

P4:giving students a confidence that they have features, 

that they are can be taken seriously and that they have the 

potential to apply everything that they have been 

through and that they know to have a better option than 

where they are now. So they know they were skills that we 

trying to teach, but a lot of  those , kind of secondary to the 

social learning but the students might have and that will be 

potentially be a relearning for some of these kids. 

P2:I think the youth center should be a space, where they 

have, ehm, where they feel free to doing and as well share 

this with somebody, somebody who takes the time to sit 

down with them and give them the empowerment, 
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P2:to give them a space where they can dream or where they 

raise their voice or can stay for their rights or share with 

what they are not agree. You can empower this self 

confidence, that should give them establishments or a 

balance, ehm, to the, they, ehm, gray world they are in. 

P2: (A reason why there is a need for confidence) to say it’s 

not correct how they treat me, is as well main point where 

I see that they, they lose a lot of safety 

P2:But if you give them the confidence to express themself 

in any way, to fight or to stand up for their rights.  

Raising 

awareness 

of the 

refugee 

situation 

P3: Raising awareness about why it happening and why 

refugees are created and what it means kind of the 

perceptions of refugees and narrative of what as refugee 

is.  

P3:And a lot of advocacy work I have done, sort of 

constantly speaking about the issues, going around 

university, raising awareness,because. Obviously speaking 

about school, but speaking about migration general 

P2:don’t have the capacity and they know it’s not right and 

somebody should dis/ should fight for this right for these 

teenagers, for these people here. 

Important to 

inlcude this 

part in the 

analysis, as the 

person who is 

doing 

advocacy 

work, so nach 

aussen, reflects 

very well on 

how the 

refugee is 

represented an 

what the role is 

 
P2:everything we have now is developed with many 

volunteers from around the world and students we had here  

P2:But, in the youth center is equality for every student the 

most important goal 
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P2:because it’s a lot of social base, conflict management, 

group development, self reflection 

 

Category: Needs of the participants 
Appropriate 

atmosphere 

P1: so talking about children on the road of flight, 

refugee children if you will, depend very much on 

an age appropriate atmosphere 

P1: a mixture of stimulating and calming at the 

same time. 

P1:being a safe space in the sense of child 

appropriate of being colourful of being warm and 

filled with people who radiate positive energy of 

being filled with materials and toys that stimulate 

the children emotionally and cognitive and 

with  the regards to their motor skills  

P3:really set on the needs of the children, from one 

being fed to two how we deal with moments of 

outbursts and trauma and panics. 

P4:Because the situation here and the students here 

now just need so much more in terms of a calm 

stable reliable environment. The organization 

and the people working on the organization reflect 

that need more.  

-need 

age/child  appropriate 

atmosphere, with needs 

from being fed to how 

to deal with moments of 

outburst and trauma 

-need calm, stable, 

reliable environment 

 

Development 

of the child 

P1: age appropriate space to develop the calm and 

confidence, to be able to focus on educational 

activities.  

P3:Its a safe space for children to grow and 

develop. And as children should do, which means 

-develop calm and 

confidence for the 

children 
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with clear boundaries, clear rules, clear support, 

and the needs, all the basic needs taking care of.  

P4:Those kids also need a space in which they can 

discover and be themselves. 

P4:do need that tho, they need a space more 

consistent than this. Which hopefully they will get 

once they go to the mainland. Whereby they get 

proper, professional psycho support, 

psychological support. That they really need. But 

they need that in a space where they’re going to be 

for longer than a few months or whatever.  

-grow up with 

boundaries, clear rules, 

support 

-need for discovering 

themselves 

-need consistent space 

-need psychological 

support 

 
P1: because we constantly witnessed how much, 

lets say raw energy as I said earlier these children 

were not able to process and handle and put into a 

constructive channel. 

P3: I think, the general kind of always not being 

having all the resources in the team, like have to 

deal with trauma, psychosocial support. But the 

we come around that, you work with other actors.  

P4:It's because you’ve got to listen to the 

volunteers, I mean we’ve got people who are 

massively experienced teachers, who are have far 

more experience working with refugee populations 

then the coordination team, we’ve got people who 

have worked in art therapy, who are specialized 

working trauma specialist, psychologists, 

therapist, counselors, amazing primary school 

teachers who have stepped out of really interesting 

in programs in which they learning about very very 

-children were no able 

to process the emotions 



 105 

alternative, would be branded alternative primary 

teaching methods.  

Education P1: Education proofs a very potent vehicle in a 

way, to get children to appreciate this energy and 

at the same time, try to use it to do something that 

is meaningful and that builds confidence and gives 

a certain social structure and routine 

P4:I think what we try to provide is stability and 

routine an structure for our students.  

P1:sense of self-validation, self-confirmation 

through academic progress, is also something they 

take into their future and that makes them a little 

more resilient to road blocks they might hit in 

the development of their future because their 

rocky road to integration, wherever they’re going 

to be in the end is basically has just started and is 

far from an end.  

P3:I think education on primary focus, both psycho 

social support and support for the parents. 

P4: creating future safety is by, through education 

and also through letting kids know that they 

deserve better and so if they know that and if they 

feel that temporarily, during the days, then maybe 

that will go somewhere to ensuring their safety in 

the future. 

 

-social structure and 

routine, stability 

-education builds 

confidence 

Emotions P1: While here to get to the place of actual learning 

you have to address emotional needs first. 

-need consistency 
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P3: A lot of kids have needs which we can’t fulfill. 

The trauma, which we can’t take away. 

P4:And they need structure. The reasons that they 

need that, you can go into a huge amount of depth, 

but essentially it's comforting. And it has a huge 

way to improving their wellbeing.  

P4: they need a multitude of ways to learn and 

express and so all that comes into in a good 

educational practices which will be ensuring that 

there are/ that you’re meeting all of the different 

learning pathways. So kinesthetic and I forget the 

names of the  other ones, cognitive, I don’t know. 

Anyway they need to be able to play, they need 

to be able to draw, they need to be able to 

express verbally and non-verbally, they need to 

be able to learn with their hands, need to be able 

to learn with their ears, they need so much 

sensory stimulation, but not to much sensory 

stimulation. They need options,  They need 

variety in and amongst all of that structure and 

routine.  

P4:And to certain extents we did. But those kids do 

need more consistency and so that's one of the big 

benefits of the primary school being operated by 

this long-term project is, that they will have those 

same teachers for this, for the year.  And so they 

don't have that kind of further anxiety of 

abandonment when, when we would have 

teachers leave. These kids also need a space to 

express and feel anything that they want to or that 

they are feeling.  

-have anxiety of 

abandonment 

-need structure and 

routine, but within that, 

they need variety 

-before educational 

needs, have to address 

emotional needs first 
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P4: needed spaces to be alone and to be angry. 

P4:I think on a basic level the programme had to 

be safe in order for it to achieve it's aims and so 

everything that we did was was with that in mind. 

And so all that we learnt and all that we actively 

learnt in terms of things that I would go and 

research and things that we passively learnt or 

picked up from volunteers or from other things 

that we've seen another programs. All of that 

was designed in order to maximise safety and 

maximise kind of positivity. 

Identification 

of the needs 

P1:So to identify children's needs, interests and 

ambitions and also develop strategies with them, 

how to be comfortable in the school environment 

and do that more or less completely activity based, 

non-verbally, only sporadically being able to rely 

on translation services, has been a challenges on 

top of this and has required of our whole team 

and a very, very high level of emotional 

intelligence and creativity and tailoring of 

approaches to every single child, which is another 

challenge.  

P3:I think we definitely have a clear idea on what 

is needed across the broad, to make it a safe space, 

to make it a good experience. However, i think 

one of the things we really pride ourself on is of 

listening and providing chances for feedback. 

And working with the students as well to hear 

that.So you know the youth centre we have the 

feedback box. And I think we’re really good at 

listening to what they want, from it. And the 

-expressing the needs 

-first need in 

emergency:distraction 

-listening and providing 

possibility of feedback 

from the students 

-understanding and 

listening to individual 

needs 

-not just identifying 

needs, but strategizing 

them with them  
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individual needs as well and really kind of 

understanding that. 

P4: I think that passion and creativity and desire, 

that are kind of the key ingredients, to making 

something work. Because we have had volunteers 

from so many different backgrounds  and there 

were so many different levels of experience.  

P2:There I was feeling really bad to be not able to 

join all the Jugi groups, because actually my first 

goal was to be here for the people and then to tell 

myself that the administration part and to have the 

chats and the meetings with the people around is 

the same important as being here in the youth 

center and coordinating the daily base. 

P4:when I first arrived the students, well at least 

our perceptions of the students needed distraction 

and they needed a place where they could come 

and you know be throwing paint around and we 

would be doing crazy loud projects and running 

around all the time.  

P4:could go through and tell you a huge amount of 

those children.  In terms of how they interact with 

us in the space, in terms of the educational and 

psycho-social need that they had with him and 

that we're able to cater to. 

P4:And so what we try to provide was a […] spaces 

where, by the kids, if they were angry could be 

angry. And despite of the language barriers, try to 

model ways of expressing those emotions in 

positive. Or at least safe outputs. And also honesty 

in the sense that, if that then happened, I would 
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express how that made me feel. But that there any 

emotion that they felt was completely okay. So 

we tried to give them the vocabulary, and the 

freedom to express all of that. But not in a, 

obviously not in a very deep way. Because we 

knew that we weren’t psychologists and 

therefore we couldn’t have a fully/ enabled us to 

process why the were feeling those emtiotons. 

But it was more that they could. And so we tried to 

enable them to express, but not to find out what  or 

why.  

P2:that they are able to ask questions and express 

if they are sad or if they are upset. Or to give 

them the opportunity choose between different 

projects to actually voice what they want or, and 

develop feedback mechanisms, to give them the 

support, that they are as well able in normal 

environment to raise if they are not, or to 

feedback that they are not agree with something, as 

well if they don’t have probably the language skills, 

I think it’s something we, we really learned over 

the months what actually means, to learn in such a 

creative and not that struck environment than the 

school, what is actually possible to achieve with 

groupe decisions and, empowerment. 

P2:they need a(n) answer or they’re searching so 

much for this answer and they come with this 

question here, because they trust us 

P2:And if you see this moment, you really can feel 

it. When a student feels safe.  

P2:That means you can achieve together as a 

group solutions or talk about it or give as well 
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learn the kids if they don’t have the verbal 

confidence to talk about it, to find other ways to 

express around the topic. I think that can help them 

a lot in general. 

P2:it should be a goal who should never get lost 

that they really learn as well that there are 

possibilities for that. And that’s why we are so 

focused as well about feedback. To achieve that 

that actually can happen.  

 

Taken away 

from 

P1:taken away of that timeless limbo of waiting 

for asylum decision to happen of geographically 

moving on, which is a process which seems of sort 

of taken out of time. 

P2:I think (e)specially now everything, the whole 

asylum procedure is getting slower and 

slower,  all the states in Europe make the situation 

much slower. for example, family reunification is 

much slower, that means you have to teenager or 

as well the unaccompanied minors much longer 

here on the island.  

P2:When I came the first time here, as medical 

support the families were not staying more than 2 

days and now we have students in our youth center 

who a here since 1 year and 8 months with their 

family on Chios, so I think to give them, to keep 

them going and don’t stop, to believe in themself, I 

think it is much more needed to have a space where 

they can go and can get this experience 

 

-context of waiting for 

asylum 

-asylum procedure 

takes longer 

- 
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Voicing their 

own need 

P1:y pursuing your interests, by voicing your 

needs, by being confident to say this is what I want 

to do  

P2:everything we have now is developed with 

many volunteers from around the world and 

students we had here  

-voicing their needs, by 

being confident 

-development of the 

program, made with 

volunteers and students 

along the way 

Need for 

social 

interaction 

outside of the 

camp 

P3: I think for many its the ability to interact with 

others, to learn how to interact with others, 

especially from different nationalities.  

P3: For some of them, you know how to interact 

with others from different nationalities, religions, 

language barriers 

P1:we sort of try to softly force them into a 

functioning social network. 

P4:Once they’re out of the camp they need 

trustworthy, reliable physical spaces and 

people. 

P4:need role models from their own 

Communities and from their own backgrounds 

and from new and growing communities that 

develops, that integrate into this society here and 

wherever they end up.  

P4:So there is structures and interactions that 

they'll be learning in terms of how to interact in a 

slightly more formal space.  

P4:So there's I think the primary thing that they 

might be learning is a social interactions. And I 

don’t mean that to demean or diminish their 

abilities as they are, but I think so much that might 

-ability how to interact 

and with others, in 

formal spaces, social 

interactions 

-need functioning 

social network 

-need trustworthy, 

reliable physical space 

and people 

-need role models of 

own and new 

communities 

-youth are influenced 

and susceptible to the 

context/situation/camps 

-contxt telling them that 

they’re not as good as 

good as others/don’t 

deserves 

-need to learn a social 

development, 

relationship, 
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be lost due to trauma or due to, again they’re still 

youth, they’re still heavily influenced and 

heavily susceptible to the aggressions and to the 

conditions that they're in and the situation that 

they’re in is just telling them that they're not as 

good as other people or that they don't deserve as 

much as other people or that solution might be to, 

lead to violence or not positive behaviors maybe 

not necessary just violence but not positive 

behavior certainly.  

P2:That means, this situation takes them a lot of 

social development or experience as well, how to 

go into a relationship, how to communicate, how 

to be in a groupe away  

 

communicate, group 

feelin 

 

Category: Perception refugee child/youth 
Overcome 

challenges 

P1: How unbelievably resilient young people 

can be and given the background of the 

participants of our projects, given their 

experiences, given their current situation, and 

their  current life circumstances. It's been 

unbelievable to learn how young minds are able 

to overcome all these challenges and still stay 

positive, constructive, and helpful to a certain 

extend if only sort of stimulated a bit to do so. 

P4:I think it’s just confidence, I think I kind of 

hope it's at least kind of confidence, because you 

know we’re working with an incredibly gifted 

and resilient group of young people who need 

-resilient, gifted young 

people, who stays positive 

knowing the background 

-need a way to remember 

them how good they are 

-surviving mode 

-building up confidence 

and social experience 
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to, you know what they will need is just kind of 

some way of demonstrating exactly how 

brilliant they are. 

P2:They not really have a safety, the don’t really 

have a space where they can start relax, they’re 

always in this surviving mode. 

P2:if you have the possibility to be here for a 

while and to see how the kids start to interact 

differently or take certain responsibilities or to 

share I’m quite positive that they can take a lot 

for themself. Confidence or experience or 

maybe as well… if they look at something, to 

probably look at something like they are used to 

it, but maybe than realise that there are different 

ways to react on something. specially in conflicts 

Refugee 

children 

P1: so talking about children on the road of 

flight, refugee children if you will 

P1: These very young minds, in the case of the 

primary school, have been confronted with so 

many influences, so many in the majority, 

destructive and negative influences recently. 

P1: ur primary kids here often faced children 

which have made experiences which they 

cannot rationally channel, but they channel 

them emotionally. 

P1: children have also met social boundaries, 

boundaries of acceptable behavior, of being 

taken serious, even when being asked not to show 

a certain behavior. 

-refugee children 

-children influenced with 

destructive and negative 

influences 

-channel experiences 

emotionally 

- severely traumatised 

-need of structure, 

because its comforting 

-goal: improving the 

wellbeing of the children 

-school is better than what 

they were experiencing in 

other aspects of their lives 
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P3:And they’re severely traumatised and by 

putting them in a school is difficult and 

challenging.  

P4:And I think as we began to understand the 

students more and as we began to see the context 

change and the length of stay of the people 

change and the kind of general mental health of 

the refugee, well there is obviously not a general 

health of the refugee community, of the students 

that we knew became more serious than the 

program kind of reflected that.  

P4:And because, as I kind of mentioned before, 

these students and these kids, they [….], they 

communicate in every single action that they 

do. So be that them coming in and being very, 

very quiet and just settling down and kind of 

following the expectations that we put in place, 

simply because they either had done that before 

they’ve been with us long enough to know that 

they would get a calm and more peaceful and 

productive experience if they did that. But then 

you kind of have to also that is an expression of 

every single child is expressing and 

communicating their trauma in different 

ways. 

P4:And they need structure. The reasons that 

they need that, you can go into a huge amount of 

depth, but essentially it's comforting. And it has 

a huge way to improving their wellbeing.  

P4:it was a hell of a lot better than what they 

were experiencing in other aspects of their life. 
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Emotions of 

children 

perceived by 

organization 

P1: Which are beyond what can be calmed down 

with a smile and with a pet on the shoulder, 

P4:And that's no different to, I mean that's 

common to working in any primary school 

anywhere, but obviously I had the additional 

challenge of the fact that these kids often didn't 

know how to consciously or couldn't 

consciously understand or communicate their 

trauma or traumatic experiences or just feeling 

any discomfort , basically any emotion, lots of 

the students couldn’t communicate and a lot of 

that is age- related, like six years old don’t 

necessarily know how to label their own 

emotions or communicate their own emotions or 

even have their kind of state of being. 

P4: just watching those ques and trying to 

understand what the students needed and 

what they wanted and just trying to give that 

to them.  

-cannot or are not able to 

understand understand 

their emotions 

 

-a lot of the children 

couldn’t communicate 

their emotions, therefore 

they couldn’t just “be 

calmed down with a smile 

and with a pet on the 

shoulder” 

Student P1:validating a student as an individual with 

talents, skills, for the pure fact of just being here  

P1:I am an individual again, not just a case 

number, refugee, somebody being smuggled 

more like a package, but okay I am me again and 

then I actually have to define again what I am 

P1:these teenagers, which often have very large 

trust issues, very large issues with creating 

functional, social relationships and 

functioning within a social network.  

-individual with talents 

-defining the individual 

again 

-issues with 

-trust 

-social relationships 

-taking decisions 

-losing confidence 

-believe in themselves 



 116 

P4:The only people they trust is themselves 

probably and not always, because they struggled 

to do decisions and the family is far away and 

the friends. They not really have a huge trust in 

anyone or anything.   

P1:no matter how much they’re troubled, no 

matter how sort of to a certain limit they might 

violate initially the rules of this community 

P1: (lack of confidence)With these 

teenagers,which they often lack. 

P2:and I think as well many of the kids lose over 

this time, they have, they have to fle(w)e from 

their countries a lot of confidence. so whit this 

and from day to day nobody, they not really know 

where they can go, they lose more and more 

confidence about, or believing in themself 

P4:And I also wouldn't want to influence an 

entire person, in whom they are themselves, 

they should, what we should be providing, is 

the ability for people to develop and recognize 

their own agency and their own autonomy for 

their own futures and kind of creating some of 

the ground work for them to be able to use 

that as a platform for themselves.  

P4: I mean as as adults and as people that these 

young people begin to trust, you’re actually in 

a very, can be in a very powerful position, 

because there's a huge power dynamic between 

teachers and students generally and especially 

and in this context. 

 

-They see them as 

inddividuals, but lost 

individuals with traumas 

but also with skills, the 

program helps them to 

find these individual skills 

or new skills again, 

through confidence 

 

-powerful position as they 

trust you 

-not a normal space to 

grow up in 
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P2:the kids here in Vial, as I said before, they not 

really have I would say a normal childhood or 

a normal space where the can grow up as they 

should 

Terminology 

of refugee 

P3:. Is this idea of the single narrative. And it's 

the idea that, so much terminology is used in the 

NGO world and outside, like refugee, migrants. 

But when you’re actually meeting people 

arriving, they’re all are very individualistic, not 

in the sense of who they are, not in the sense of 

what they do, but in the sense of who they are 

very individual, all individuals all with their own 

story, with their own language, background etc.. 

And i think, for me it was really important to 

reflect on this and to sort of think about the 

terminology we use. Because the terminology 

we use could be helpful in some sense but also 

quite damaging in another sense. And I think, 

just reflecting about who people are and their 

individual natures and stories, as we have 

ourselves, as I do it myself is so important. 

(Autonomy of the Migrant) 

P3:. You know that each person has their own 

narrative and their own story and their own 

future and it's really being in touch with that and 

knowing each student and discussing them and 

really understanding what their needs are and 

what they want to get out of it.  

-

individualistic/individuals 

-understanding their 

needs 

Experience 

of the past 

P1:which is often sort of buried under a lot of 

traumatic, recent experiences and experiences 

of loss.  

-been out of school 

-never been to school 
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P3:I see so many of these kids, who are coming 

from places where they are not part of a 

community,  

P3:most of these kids haven’t been in school 

before. 

P4:P4:So many years these kids might have been 

out of school for a long time or some may never 

have been to school. 

P4:So many years these kids might have been 

out of school for a long time or some may never 

have been to school. So there is structures and 

interactions that they'll be learning in terms of 

how to interact in a slightly more formal space.  

 

P2:I do most of our kids are highly traumatised 

about the experiences the faced in their 

country or on the way they came here 

P2:Specially as well the kids who don’t had the 

chance to get any education, that means they 

don’t have any other language skills for 

example english or yeah, french, or whatever.  

-not part of a community 

-highly traumatised 

-experiences on their way 

-experiences in their 

home country 

-experience of loss 

 
P2:I think grey is a good word for(to describe 

the lives or the context of the refuugees) this, 

it’s, I think, they’re under stimulated what they 

actually like to do or what they want to achieve 

or what their dreams are  
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P1: we as a team have dealt with emotional state of the children. 

P4:  to achieving what we have done is this kind of common cause and common dedication 

to doing everything possible and looking and planning strategically and trying to prepare 

and predict what the barriers might be and instead of going. 

P4:I think it's a international responsibility as opposed to a local one. 
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Appendix VII: Qualitative Content Analysis (results) 

1. Organisation 

1.1 Past 

- let’s do something (intuitive acting) 

- base for the organisation founded 

- ethical and moral passion 

- empathy 

- safe space and building up confidence, is foundation of the project 

- no administration  

- loose volunteer organisation 

1.2 Reasons for professionalization 

- growing of the project 

- not finished what they started 

- sustainability 

- quality 

- multi actor approach 

 

1.3 Professionalization 

- hierarchies clearly defined 

- defined project outputs 

- long term agenda 

- mature project 

- team morale 

- integrating the volunteers sustainably 

- NGOs take them serious 

- not giving up morals and values 

- appreciate where weakness lie 

- humanitarian organisation 

- more bureaucratic/administrative work, background work 
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- perception of oneself changes as an organisation 

 

1. 4 Challenges 

- unpredictability of the situation 

- growing along with the needs 

- having constantly new information 

- strategizing for long term 

- quickly changing environment 

- not being able to have all the resources in the team 

- trying to prepare and predict the barriers 

- large organization, easier, better funding and reputation 

- filling the gap of the government 

- context 

 

1.5 Power relations 

- no control of external factors 

- not abusing power relationships 

- strict boundaries to avoid exploitation of power relations 

- potential of influencing a person 

- advising 

- trust 

- not changing life circumstances 

- no power to improve the situation of the students 

- never know for certain what they are going through 

- creating safe space as an absolute 

- powerful position as participants trust in the organisation and volunteer 

 

1.6 Similarities with humanitarian organizations/connections with the state 

- Established NGOs have strict frameworks and approahces 
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- relationship with NRC, advices and trainings, background work, support 

- Funding of ECHO, possibility to expand services 

- Greek Ministry of education, positive 

- Network with other actors 

- support each other 

 

1.7 Grassroot movement 

- work together with a whole array of different volunteers from different backgrounds 

- step in where the state doesn’t 

- international responsibility, rather than local one 

- immediate emergency response 

- no specific profession  

- dedicated people 

- conviction, committed, passionate, determined 

- accountable to issues 

- motivation 

- no plan specific plan in advance 

- build the institution along the way 

- connected with the participants of the service provider 

- activism 

- small NGO, with a big impact, is powerful in changes 

- filling a gap of the government, need of their service 

- 3 layer approach: be on the ground, administrative work and advocacy and awareness  

 

2. Camp 

2.1 A camp without boundaries 

- unstructured 

- environment without boundaries 

- disorientation 
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- no safety boundaries 

- no clear rules 

- school should be away from the camp 

- other take decisions for them, no influence at all 

- no contact point 

- waiting 

- being in limbo 

 

2.2 Unsafe environment 

- negative stimulations by their surroundings 

- very violent 

- complete volatile situations 

- bad environment 

- copy conflicts  

- verbal and physical aggression 

- living in tents 

- scared what is happening around them 

- receiving aggressive behaviour 

- child abuse 

- gender-based violence 

- domestic violence 

- emotional violence 

- criminality 

- prison like, surrounded by police 

 

2.3 Limited resources 

- strategize around basic survival needs 

- nothing available 

- no support in their needs 

- no safe space 
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- no productive use of time 

- don’t have the right to education 

- don’t know that they deserve better 

- no food security 

- no basic humanitarian needs 

- understimulated 

- no family 

- slow procedures 

 

3. Goals 

3.1 opportunity for the students  

- voting for certain things 

- social opportunity to learn 

- interact and explore 

- remind themselves of their interests 

- take control of what they want 

- make decisions 

- different choices and possibilities 

- express who they are 

- gain self-confidence 

- self-esteem 

- self- discovering 

- self definition 

- positive feeling of themselves  

- well equipped for the future and world outside  

- build confidence 

- social interaction, social development  

- validation of the individual  

- achievement 

- empowerment 
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- creativity 

- become part of a community 

- feel strong 

- show their will 

- restoring trust 

- interaction 

- feel comfortable 

 
3.2 Give a space 

- safe, in order to achieve the aims 

- be themselves 

- positively stimulates  

- structured 

- development of the minds 

- have boundaries (social ones) 

- appreciate own abilities 

- express emotions 

- express their needs 

- equal treatment 

- respect and acceptance 

- recognised 

- inspired 

- have ambitions 

- feel confident 

- retreat from the camp 

- open and welcoming 

- caring environment 

- of different encounters (nationalities, themes, stimulus) 

- of orientation 

- aims and goals 

- remind them in their skills and talents 
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- explore own identity 

- feel supported 

 

3.3 Goals for the organization themselves:  

- best maximum for beneficiaries,  

- service with benefits for participants,  

- best possible space,  

- quality as high as possible,  

- educational goals (english, cooking, math),  

- child protection,  

- maximise safety and positivity 

- able to address all the needs of their beneficiaries  

- keep delivering a service 

- improving 

- equality 

- not influencing a whole person 

- safe space over academic achievement 

- consistency 

- routine 

- have a common cause and dedication 

 

4.Needs 

4.1 Educational needs 

- need to be resilient for the future 

- need for future safety 

- need for education 

- need to express themself verbally and nonverbally 

- need stimulation 

- need vocabulary to express themselves 
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4.2 Emotional needs 

- need age/child appropriate atmosphere, with needs from being fed to how to deal with 
moments of outburst and trauma 

- need calm, stable, reliable environment 

- develop calm and confidence  

- need psychological support 

- not able to process what's happening, emotions 

- need to know that they deserve better 

- have anxiety of abandonment 

- before educational needs, have to address emotional needs first 

- need support for trauma 

- need spaces to process emotions 

- expressing own needs 

 

4.3 Social needs 

- youth are influenced and susceptible to the context/situation/camps 

- need to learn a social development, relationship, communicate, group feeling 

- ability how to interact with others, in formal spaces, social interactions 

- grow up with boundaries, clear rules, support 

- need a place away from the camp 

- first need in emergency: distraction 

- need functioning social network 

- need trustworthy, reliable physical space and people 

- need role models of own and new communities 

 

4.3 Individual needs 

- need for discovering themselves 

- need self-validation 

- need consistency 

- need structure and routine, but within that, they need variety 
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- need comfort 

- need consistency 

- need support in voicing what they want 

- need hope, to keep them going 

- being confident 

- context telling them that they’re not as good as others/don’t deserves 

 

4.4 Identification of needs 

- expressing the needs 

- listening and providing possibility of feedback from the students 

- understanding and listening to individual needs 

- not just identifying needs, but strategizing them with them  

- ability to give feedback to the organisation 

- working along with the participants 

- interaction with other participants and volunteers 

- high level of emotional intelligence of the volunteers 

- passion and creativity to detect 

- no experts, not able to fully read the needs 

- trust the volunteers and open up 

 

5. Refugees 

5.1 Positive perception 

- acception of a certain way they want to express themselves 

- approach of the perception of the refugees not only one narrative: refugee 

- resilient, gifted  young people, who stays positive knowing the backgroundlient 

- good people 

 

5.2 Negative perception  

- denied so much 
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- have better options to where they are now 

- influenced with destructive and negative influences 

- severely traumatised 

- improving the wellbeing of the children 

- school is better than what they were experiencing in other aspects of their lives 

- surviving mode 

- cannot or are not able to understand their emotions 

- can’t communicate their emotions, therefore they can’t just “be calmed down with a 
smile and with a pet on the shoulder” 

- issues with 

- -trust 

- -social relationships 

- -taking decisions 

- lost confidence 

- not a normal space to grow up in 

- been out of school or never been to school 

- not part of a community 

- experiences on their way, in their home country, of loss 


